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Chapter One

Introduction
Significance of a Chinese Culture Course
The late twentieth century marks a time in which some people have
begun to understand that the world is getting smaller and smaller.

It is

apparent from such things as high speed inter-continental transportation as well
as rapid and varied forms o f communication among peoples and nations.
Events can be seen and known throughout the world as they occur every
minute, everywhere. The need for increased understanding of different cultures
is becoming an urgent issue. Accordingly, global awareness and understanding
are rapidly becoming basic goals for modem education.
"Culture understanding is an urgent need in the creation of world peace
and economic cooperation" (Scarcella & Oxford, 1992, p. 184).

Learning

culture can be the very foundation for creating a "new world order" as
President Bush stated (Stock, 1992, p. 3). An increase in understanding of
different cultures will likely influence international economics, politics, world
trade, technology, and could even increase the likelihood of world peace.
With fast and convenient transportation, people can rapidly travel to any part
of the world in a short period of time. This provides more opportunities to

1
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negotiate political issues, present and share scientific achievements, discuss
business ventures, live in another country for academic purposes, or engage in
a leisurely visit.

There are now numerous opportunities for people from

different cultures to increase face-to-face contacts and even build cross-cultural
friendships. Investigation of other cultures may lead people to examine their
own culture and rethink their own traditions, values, and heritage. This may
increase tolerance of different cultures and create a broader outlook on the
world.
Change is so rapid and so dramatic that understanding of a culture can
be very demanding. An example of such change is China, which was long
separated and little known to the rest of the world. It started to open its door
in the late seventies.

In just a few years, it has become a growing

international influence. In addition, Chinese-American and Chinese-Canadian
populations have increased rapidly in recent years in these two counties. One
result of the Tian An Men Incident on June 4th, 1989 was that about fifty
thousand Chinese students then in the United States received permanent
residence status in the United States. This occurred in 1992 when President
Bush issued an executive order.

About four thousand Chinese students

received their permanent residence in Canada in 1989. This was in addition
to the annual quotas for regular Chinese immigrants to the United States and
2
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Canada. Therefore, China has in a very short time, become a presence in the
lives of many people throughout the world. This has occurred in the absence
of much cultural knowledge of China and its people.
As China has begun to open its doors, questions are being asked
about international political issues such as human rights that are part of the
Chinese Culture. "An understanding of the way of life of a foreign people is
important to survival in a world of conflicting value systems" (Seelye, 1984,
p. 14).

But understanding is seldom there.

According to an article in

Newsweek. President Clinton failed to persuade the Chinese authorities to
improve human rights in China because "the question of human rights, in the
eyes of some Asian diplomats and intellectuals, is part of a larger debate
between Asian and Western values" ("Is it just," 1993). One country should
not interfere in another country's internal affairs even if the other country's
government does not deal with certain problems according to internationally
agreed concepts. In other words, the Chinese government feels that what it
does to its citizens has nothing to do with the western world. The United
States and China may be friendly countries, but Chinese believes neither
should interfere in the other's domestic politics. This is an excellent example
of a cultural misunderstanding because the "differences between America and
China in human rights arise largely from the fact that East and West have
3
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different conceptions of human rights" ("Is It Just," 1993).
Another result of the current Chinese open-door policy and the rapidly
expanding Sino-American communications is that Chinese culture courses in
colleges and universities are increasingly in demand today because people feel
an urgent need for current and accurate information and language skills, which
Chinese culture courses may provide. As Carr (1985) states, "We are alert to
the need to continually update our data base, test the quality of our
generalizations, and eliminate inaccuracies and stereotypes" (p. 74). There is
a need to understand current China and the contemporary Chinese people based
on the rapid development of trade, investment, and diplomatic and cultural
activities with China.
Those who study the Chinese language are likely to benefit from a
Chinese culture course. A Chinese culture course provides a deeper meaning
and context for the language. Without its cultural component, those learning
the Chinese

language

will have difficulty

truly

understanding

and

communicating with Chinese people. Language is a tool of expression for its
cultural context.

4
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Statement of the Problem
Since 1972, when China opened its doors again to the outside world,
there have been rapid and major changes in many phases of Chinese culture.
With the development of international trade and business with other countries,
with the development of high technology such as the world-wide electronic
mail and Internet, the Chinese people have unavoidably felt the pressure of
many influences and received much information from other cultures, some of
which China considered detrimental to its society. This opening up to the
world, accordingly, has built a new macro-cultural trend for the Chinese
people in the past ten years. The result is both an ideological and a practical
change. A few examples will illustrate this trend. In Shanghai, the biggest
industrial city in China, 13,000 couples divorced in 1988, an increase of
17.13% compared with the divorce rate in 1987 ("Shanghai divorce," 1989).
In contemporary China, being a beggar is becoming a profession, especially
for large numbers of young females. Instead of a poor, dirty appearance, these
women wear dowdy clothes and they are active at train stations and outside
big hotels and factories. Using their deceptive tears and stories, they have
won both the people's hearts and money.

When one of the professional

#

beggars was arrested in 1991, 25,000 Chinese Yuan (equaling $4,167.00) was
found in her pocket ("Beggar Girls," 1991). According to statistics released
5
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by the Department of Chinese Civil Administration, there were 15,092 Chinese
citizens who married

foreigners in 1987 and the trend of international

marriages is spreading to the larger cities in China today (Ma, 1990). The
word "sex" is no longer taboo in China today. In fact, there was a survey
identifying the knowledge o f human sexuality of Chinese people in fifteen
provinces in China in 1989 ("A Report," 1990).

With the increasing

population of people above age 60, more and more aged widowers and widows
are getting remarried despite the fact that remarriage is disruptive to the
traditional Chinese extended family structure ("Remarriage," 1990). Shocking
reports about drug addicts and smuggling have appeared in newspapers
("Shocking news," 1989); there were about 108,000 drug addicts recently
identified in Yunnan Province and these addicts included scholars, professors,
composers, cadres, and police.

In Wantin County, Yunnan Province, the

police reported 4700 incidents of smuggling of drugs from 1989 to 1992. As
they learn of the life styles of others, Chinese people are beginning to think
of making more and more money in order to catch up. Therefore, China is no
longer the China of Mao, full of Communist ideology and regulations; China
is no longer the China with Confucian teachings either. Contemporary China
is moving toward modem capitalism, while attempting to retain many of its
own national characteristics.

6
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Although not much is known of contemporary China, this knowledge
gap is being addressed in part by other people's interest in the Chinese
language. There are 83 universities and colleges in the United States and
Canada which offer Chinese programs (Barron's Profiles of American Colleges.
1992; Peterson's Guide to Four-Year Colleges. 1996; Commonwealth
Universities Yearbook. 1993). Presumably, these programs prepare people to
communicate competently within contemporary Chinese culture. But is this
in fact the case? Only a relatively few people know what is being taught in
these courses.

Do the Chinese Culture courses in these programs reflect

contemporary China? Or, do these courses still concentrate on the Chinese
society of the 1960's, 1940's or even earlier? In order to determine whether
these courses are preparing students for a rapidly changing China, it is
necessary to examine the content presented in these Chinese Culture courses.
The purpose of this study is to identify, document and analyze, from current
university-level Chinese culture courses, their overall content, and to determine
whether and how these culture courses have incorporated the rapid changes
occurring in contemporary China.

Research Questions
The proposed investigation will be guided by the following research
7
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questions:
1. What training have the instructors of Chinese culture courses received
in preparation to teach the subject?
2. What content is included in the Chinese culture courses being taught
in American and Canadian colleges and universities?
3. What are the general teaching materials employed in these Chinese
cultures?
4. What major issues about contemporary China do the instructors
teach?
5. What content do the instructors believe should be included in Chinese
culture courses to assure the learner's understanding?
6. What are the common themes in the Chinese culture courses?
7. What are the trends in Chinese culture courses' content used today?

Scope of the Study
The qualitative study was designed to collect information of all Chinese
culture courses currently being taught in the universities and colleges in the
United States and Canada. There are 83 college level Chinese programs in the
United States and Canada (Barron's Profiles of American Colleges, 1992,
Peterson's Guide to Four-Year Colleges, 1996 and Commonwealth Universities
8
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Yearbook, 1993). All these Chinese programs were contacted and asked to
provide responses to a questionnaire.

Subjects/Participants in the Study
The subjects/participants of this study were the instructors of Chinese
culture courses in the United States and Canadian universities and colleges
offering such courses. There appeared to be a total of eighty-three programs
and all were contacted.

Limitations
1. The number of questions in the questionnaire was limited by the
design of the study in order not to discourage responses by excessive length
or detail.
2. It was possible that some respondents to the questionnaire might
misinterpret the questions.
3. The study was limited by the information provided by the respondents
who responded to the questionnaire. As in such studies, the assumption was
made that those who responded were representative of all such courses,
including the non-respondents.

9
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Delimitations
1. The study only included the current Chinese culture courses being
taught in the United States and Canada.
2. The study only included the Chinese culture courses taught under the
auspices

of Chinese,

foreign

languages,

history,

literature,

classics,

anthropology, or Oriental programs.

Definition o f Terms
A number of terms used in this study are subject to multiple meanings
or interpretations. For this study, the following operational definitions of terms
that were used in the study are provided.
Terms for China:
Current China - the Chinese society from 1978 to present.
Modern China - the Chinese society from 1949 to 1978.
China before liberation - the Chinese society from 1911 to 1949.
Traditional China - the Chinese society before 1911.
Terms for culture:
Cultural communication (Zhang, 1990, p. 15) - the knowledge of how
to communicate appropriately in a culture.
Cultural knowledge (Zhang, 1990, p. 15) - the knowledge on some
10
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specific topics o f a culture, which does not affect the communication in the
culture.
Behaviors (Robinson, 1985, p. 8) - The categories reflecting a notion of
a culture as observable phenomena. Examples are the studies of holidays,
customs, foods, etc.
Products (Robinson, 1985, p. 8) - The materials reflecting a notion of
a culture as observable phenomena. Examples are the literature, the fine arts,
the music, etc.
Ideas (Robinson, 1985, p. 8) - The categories or concepts reflecting a
notion of a culture as not observable: something which is internal, but can be
described explicitly.

Summary
Understanding different cultures is one of the major concerns for human
beings in the twentieth century. At the university and college level, culture
courses should prepare students for the contemporary world. China now plays
an important role in world affairs and Chinese culture courses are being taught
at campuses throughout the United States and Canada. However, China and
its culture have been changing rapidly in recent years. In order to provide
students with accurate information and essential knowledge of today's Chinese
11
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society, this study attempts to find out what is being presented in the Chinese
culture courses in American and Canadian universities and colleges. The
purpose of the study was to examine course content and material.
The next chapter reviews relevant literature about the study of culture,
the teaching of culture, and the teaching of Chinese culture.

12
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Chapter Two

Review of the Literature

To investigate the content of current Chinese culture courses, we need
to review how culture has been studied and taught. Since anthropology is the
field in which culture has been extensively studied, this review of the literature
will include the important concepts, theories and the current study contents of
culture in anthropology and the major teaching contents in modem culture
courses. There are two parts to the literature review; the study of culture and
the teaching of culture.

The Study of Culture
Various definitions of culture and cultural theories reflect different
concepts about what constitutes culture. Through the ages, there has been a
fascination with the study of culture which may include customs, religions, the
arts and the organizational rules of human groups around the world.
Anthropologists started the study of cultuie in nineteenth century (Langness,
1975), and like other subjects, the study of culture is the product of an
evolutionary development. It started with a few European scholars' interest in
13
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discovering the evolution of human society and through the centuries, it has
fully developed to an important area with diverse theories, research methods
and schools. The following will review the major concepts, theories and study
interests on culture in anthropology in this process.

Unilinear evolution.

Unilinear evolution is a theory in early

anthropological researches.

According to the proponents of this theory,

cultures were invented independently in most cases. However, in the course
of their development, they would pass through the same fixed stages. Lewis
Henry Morgan and Edward Burnett Tylor were considered the main inventors
of the theory of unilinear evolution.

Influenced by Darwin's thoughts of

evolution, Morgan studied the origin and evolution of family, kinship groups,
and marriage systems in different tribes of American Indians. He proposed
seven sequential stages of cultural development of a society (1877). The seven
stages were ordered as follows; lower savagery, middle savagery, upper
savagery, lower barbarism, middle barbaric, upper barbarism and civilization.
Tylor's cultural scheme was similar to Morgan's. Tylor (1871) provided
the first English-language definition of the culture concept to anthropology.
He stated that the essential categories of culture or civilization in its wide
ethnographic sense, were a complex subject which included knowledge, belief,
14
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art, morals, law, and custom.

It also contained other capabilities, rules,

regulations and habits which could be acquired by man as a member of
society.

At that time, the term culture was used only in the singular and

synonymously with the term civilization. The focus of study about man was
restricted to the comparison between the same primitive tribes and western
civilization, and in the nineteenth century, anthropology was less a profession
than the hobby of a number of gentlemen o f leisure. Gradually, theories about
the development of culture began to evolve.

Diffusionism.

Although evolutionism was the dominant theory

employed to account for the diverse cultures of the world, another theory,
diffusionism, emerged.

It was based upon the argument that other than

independent invention, cultural borrowing existed in the process of cultural
development. The theory was proposed by the British scholar, W. H. Rivers
(1926). He studied the culture of the islanders of the Torres Straits and later
found that common characteristics of different cultural groups could be traced
to a same origin of culture. He found that the islanders had a similar kinship
system, sun cult, agriculture, and mummification as the Egyptians had. Egypt
was thought the origin of culture and its cultural traits spread over the world
in different times. The research of kinship system was the major success of
15
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his study of the islanders of Torres Straits.
In the meantime, there was another group of anthropologists in Germany
who approved of the diffusionist theory. Fr. Wilhelm Schmidt was one o f its
main representatives. According to Schmidt (1935), the German diffiisionists
focused their study on the cultural influences of different cultural groups and
the results o f the influences.

One of their main tasks involved with

establishing a scheme of cultural borrowing was how to identify borrowed
cultural traits. To them, the form of culture was the only dimension to study
culture traits such as the historical forms of hunting, breeding and horticulture.
Their analysis of culture failed to look into other dimensions of culture,
cultural history and cultural context. Others looked at the development of
culture from a historical perspective.

Historical particularism.

Historical particularism was the theory

proposed by Boas which contains two major tasks for anthropologists. One
was to investigate why and how the differences between the primitive tribes
and modem nations developed and the other was that particular cultures, in the
plural, existed (Langness, 1975). Boas was the first person to use the term
culture in the plural, though he never offered a precise definition of culture in
his lifetime. Boas studied and perceived particular cultures, in the plural, and
16
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appreciated that each one had its own unity and its own history. He thought
that all the cultures were equal (Boas, 1924). He agreed with the diffusionists
that many cultural similarities were due to diffusion rather than independent
invention. In his fieldwork in the American Indian tribes, he discovered that
in many instances, cultural evolution went not from simple to complex, as
evolutionists would assume; instead, the evolution went from complex to
simple. Language was the major subject he studied in his fieldwork. He used
many primitive languages and art forms as examples.

When they were

compared with the modem languages and civilized popular arts, they were in
much more complex forms. Besides studying languages, Boas studied the
myths, art forms and value systems in those Indian tribes.

The research

method Boas advocated was to study particular cultures carefully and
intensively at first hand, free from the preconceptions of evolutionist theory.
Edward Sapir, one of Boas's students, suggested that "culture might be
something internalized by individual human beings as a world of meanings"
(1924, p. 401). He thought that language was one of the most important areas
in culture. Since language was a part of culture, he argued that the language
a person internalized would affect the way he perceived the world around him.
It was possible to assume that one could internalize other aspects of culture as
well as language.

He also suggested that a culture as one's entire social
17
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heritage, general attitudes, views of life, and specific manifestations of
civilization would give a particular people its distinctive place in the world.
Other students of Boas went on to develop their own perspectives of the
culture theories.

Superorganicism.

Superorgainicism was an anthropological theory

proposed by Alfred. L. Kroeber, another of Boas's students (1917).

This

theory suggested that culture developed in its own ways and individuals were
the entirely subordinate units to the culture. Kroeber stated that the patterns
and trends of a culture were unknown and independent of individuals.
Superorganicism could be stated that culture, while it existed only through or
in people, had an existence of its own. His most famous demonstration of this
argument was his comprehensive study of fashion in which he showed how the
basic features of style recurred periodically, and were largely independent of
particular designers. His major study categories were the patterns of a culture.
The theory implied that culture could be studied as an existing or a historical
subject, it could not be predicted for its future happenings.
Another anthropologist, Robert H. Lowie, also one of Boas's students,
was one of the most significant figures standing with Kroeber.

Lowie's

concept of culture, which he expressed in his first book, Culture and
18
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Ethnology (1917), was similar to Kroeber's view - that culture had, somehow,
a reality of its own, and human beings could not guide its development.
The French sociologist Emile Durkheim agreed with Kroeber and Lowie
in their concept of culture (1938). Durhkeim believed that a whole world of
sentiments, ideas and images existed, which, once bom, would obey laws of
their own. Durkheim also developed a theory of culture process, which was
an interactive process. It was composed of culture traits that interacted with
one another, forming new changes, combinations, and syntheses. Culture traits
acted and reacted among themselves in accordance with their own principles.
This theory suggested that the researchers could study the culture traits which
could make new cultural phenomena.
Ruth Benedict, Sapir's friend, developed Sapir's ideas in her book
Patterns of Culture (1934). The core of the book was the contention that
culture was patterned. Every culture selected from infinite possibilities only
a few patterns and these patterns must be congruent with each other and
together they constituted the configuration of culture. This configuration was,
then, an integrated unity that had consistency and was reflected in all of the
other parts of the culture. Two fundamental propositions were reached by her;
man was necessary for the existence of culture, but man could not
scientifically explain the variations of culture. As the field of anthropology
19
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became more refined, the studies o f culture were broadened to include the
social systems of peoples.

British functionalism. At the same time that Boas was turning out the
first generation of his students in America, the British scholar, A. R. RadcliffeBrown was studying anthropology at Cambridge under W. H. R. Rivers. To
him, anthropology should study social systems rather than culture (1941). He
believed that culture could only be studied within a social structure and
people's dreams, thoughts, stories, religion and their likes could only be
studied after the social structure was studied. He stated that culture was a set
of rules for fitting human beings together into a social structure, a set of
common symbols and common meanings attached to them and a certain
common set of ways of feeling and ways of thinking. He regarded society as
an integrated system, but in his view each cultural element played a specific
part governed by certain rules, and all these should exist in a social structure.
There was another functionalist, Bronislaw Malinowski, who appeared
about the same time as Radcliffe-Brown. The essence of Malinowski's theory
of culture included seven basic human needs (1944). Culture was seen as the
instrument through which these biological and psychological needs were met.
The seven basic needs were nutrition, reproduction, safety, relaxation,
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movement and growth. These basic needs served as the principles in culture
studies.

However, these were individual rather than group needs.

He

emphasized the psychobiological basis of culture and believed that every type
of civilization had some task to accomplish for its individuals. It was here
that

the greatest rift

occurred

between

structural-functionalism

and

Malinowski's comprehensive, psychological functionalism, which was later
referred to as pure functionalism.

As anthropologists studied the social

structures of people to explain culture, a theory of the universal development
of culture was being explored.

Necevolutionism. More recently, one of the leading cultural theories in
modem times is neoevolutionism proposed by Lislie White (1959). He was
interested in the development of a theory of universal culture (human culture
as a whole), rather than that of particular cultures. He studied culture and
cultures extensively; speech, codes, customs, institutions, kinship, marriage,
nations, wars and industrial energy. He saw the evolution of culture as both
progressive and unidirectional. He stated that culture was composed of traits
and clusters of traits selected for survi/al through cultural competition.
Cultural phenomena could be considered suprabiologically and studied
according to their own principles and laws. White's view of culture was that
21
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culture determined the behavior of m an instead of man who controlled culture.
White's theory was centered on a universal culture while some neoevolutionists
approached culture with a perspective of cultural parallels.

Cultural ecology. Another important neoevolutionist in recent years was
Julian Steward. He introduced a theoretical approach that centered around the
concept o f cultural ecology (1955). His interest was searching for parallels of
limited occurrence instead of universals.

He studied and thought that

productive technology, environment, behavior patterns and their relationships
were the most important elements in the research.

He stated that the

environment exercised a selective pressure on a culture by weeding out those
cultural elements that were least adaptive.

An example he used to show

parallels was the transition from primitive societies to civilization in the
nuclear age of civilization because of macro-environmental pressure.

He

referred to this as multilineal evolution in contrast to the unilinear
evolutionists. His objective was to determine the laws that governed such
regularities of cultural development.

This theory of shared cultures was

developed further by the study of comparisons and shared culture systems
between various Indian tribes.
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Structuralism.

Structuralism was largely a product of the French

anthropologist Claude Levi-Strauss. Levi-Strauss viewed cultures as systems
of shared symbols, structured in accordance with the principles governing in
the functioning of the human mind that generated them (1962). He did his
fieldwork in Nambikwara and Tupi-Kawahib Indian tribes during 1938 and
1939. He stated that there were three main kinds of social relations; to give,
receive and return gifts. He studied the systems of shared symbols, products,
technology, myth, rituals, ornaments, kinship and marriage in these primitive
tribes. According to Levi-Strauss, the cultural systems were made possible by
the structure of the human mind.

In studying culture, he advocated that

anthropology should employ the methods outlined by the linguists: to study
the unconscious infrastructure of a culture, to analyze the relationships
established in the culture, to use the concept of system and discover its
structure, and to attempt to discover general laws by either induction or logical
deduction (1963). The structure of culture took on a still broader perspective
when elements of emotion, environment and other more abstract concepts were
included as a part of culture. The ethnoscientists in America furthered this
aspect of culture studies.
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Ethnoscience. In America, a contemporary trend related to structuralism
is called ethnoscience. Ethnoscientists regard culture as a system of shared
cognition or a system of knowledge and beliefs (Goodenough, 1957). They
also regard emotions, actions, environment, and the like as material elements
organized by the human mind. A particular culture is seen as a unique system
for perceiving and organizing material phenomena. The object of study is not
the material phenomena themselves, but the way they are organized in the
minds o f men.

Cultures then are not material phenomena; they are the

organizations of material phenomena (Tyler, 1969). For ethnoscientists, the
aim of the anthropologist is to determine what these rules are. As we progress
into more recent times, specific issues of culture become the focus.

Current studies. In recent years, anthropological studies of cultures are
more concentrated on specific issues. The following are the major cultural
researches conducted in the past fifteen years. The issues and the contents of
their studies provide additional clues to discovering characteristics and
categories o f a culture.
One of these issues, Matriarchy in a culture, often fascinates
anthropologists. Heidi Kelley, an anthropologist from the University of North
Carolina at Asheville, studied the myth o f matriarchy at Galicia, the
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northwestemmost region of Spain (1994).

In this study, Kelley put the

emphasis on the relationship of the dominated and the dominator of the
families and the region in a broader sense.

She studied the symbols, the

notions, and the written history of the myth as well as the influence o f
Galician womanhood on the whole Spanish culture. The study revealed a
strong sense of pride in Galician women and a powerful woman symbol in
today's Spanish society.
Spain has changed greatly since the dictator Franco died in 1975. Since
festivals are an important feature in a culture, researchers were interested in
how the Spanish festivals reflected these changes. To discover the changes
and the gender roles in carnivals, Gilmore made a comparison of carnivals in
an Andalusian town, where carnival traditions had always been strong (1993).
He used the data he collected in 1973 and in 1991.

The categories he

compared for these two different times were the carnival policies from the
government, the traditional programs, the themes and motifs in song lyrics and
the lengths of time of the carnivals.

The findings showed that many

traditional programs came back in the carnival of 1991. There were also new
programs reflecting the democratic Spanish society today, but women's roles
in carnival were still limited and passive.
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Each country or region of the world was developing culturally in its
own way, partially in conjunction with the change of their political systems.
With the tearing down of the Iron Curtain, there have been so many changes
in the East European countries. David Scheffel and Josef Kandert studied the
current culture and politics of the Czech Republic today (1994). They studied
the culture historically, the bourgeois society before 1948, the adoption of
Soviet-style socialism and today's Czech Republic. The subjects included
customs, peasants, painting, entertainment, Germanism and Slav mutualism.
They found that a new culture was emerging in the Czech Republic, with a
critique of bourgeois society and on an analysis of Soviet Marxism-Leninism.
While this portion of the world was focused on political changes, America was
becoming more affluent with more people attending colleges.
Since rules about food consumption are an important aspect in the
American culture, Counihan conducted another research on food rules in
American college life (1992). She collected data from her students in her food
and culture classes. The informants were college students because "present
and past college students form a large segment of the United States society"
(p. 56). Her data came from her students' writings on good and bad food, food
and gender, food and power control, food and family, food and holidays,
fasting and binging. Then she focused on the categories of students' perception
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Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

of food, the stereotyped images of men and women, the family influence on
food, the parents' power over food, the rebellion toward food rules.

She

concluded that eating not only was a fueling action for human beings, but also
a moral behavior through which people built themselves into certain social
classes.
Language communication also divides people into social classes and is
one of the basic skills in culture. Different styles and forms of jokes reflect
different relationships among people. Rasmussen (1993) studied the use of
joking in her field site among the Kel Euey Traureg o f the northeastern
Republic of Niger. The relationships included the ones between outsider and
insider, between the upper and lower social classes, between marriage and war
within the culture and between the researcher and the subjects. She found that
the jokes among the Tuareg could be used for many purposes such as respect,
jest, facilitator, buffer, request, symbols of hatred and friendship.
Bars also define social classes and are marks in urban culture. They
may represent various cultural classes and reflect social relations. McDonoph
(1992) studied the bars in the portside streets of the Raval in Barcelona, Spain.
In order to find how the bars function in the local culture, he studied various
aspects of the bars: their geographical locations, their historical origins, the
types of bars (business bars, special interest bars/clubs and neighborhood bars),
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the relationship among bars, prostitution and drugs, the special food served in
certain bars and who went to which bars in the area. He also discussed the
social symbols of these bars with the local residents. He concluded that the
bars in the Raval portside streets were a historical inheritance and their
existence provided researchers with opportunities to study gender, power,
values and social development of Barcelona.
Modernization of areas of the world may affect the social structure and
customs. Marriage in a culture may reflect these changes and often interests
anthropologists. There are many elements which can reinforce or destroy a
marriage. Dorjahn (1990) of the University of Oregon studied the marriage
games, divorce and divorce frequency among the Temne of Sierra Leone, West
Africa. His study revealed the current marriage situation and the strategies the
Temne people used to gain satisfaction in marriage. Since a polygamous
situation existed in the Temne marriage, both the men and women learned and
used the rules and strategies of marriage in order to win and maintain their
benefit in families. To understand how the marriage went in the area, Dorjahn
focused on the study of the basic rules of marriage, the gender roles, the
influences of family wealth before marriage, the relationships between
husbands and wives, between parents and children, between first wife and
second wife, the mediator and the procedure of divorce. He also explained the
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changes in the current marriage situation through expansion of education, the
migration to cities, the decrease of polygamous families, and the different
patterns of the traditional rural economy and modem urban economy.
Modernization may also affect the women in a society. The image of
Moslem women in Egypt was that they are often secluded, veiled, kept in the
home, and limited in participation from public activities. However, this image
was changing according to Sukkary-Stolba (1985). In the 1970's, the Egyptian
government launched a campaign to bring desert lands into the agricultural
margin. People were urged to move to the reclaimed lands and work there as
pioneers. Sukkary-Stolba conducted research on the roles of women in the
families which migrated to Tahaddi, one of the reclaimed lands in the 1970s.
He studied Tahaddi’s population, women's motives to migrate to Tahaddi, the
changes in family structure and residence, the women's workload in farming
and the fast social mobility in the area. He concluded that the migration to
the reclaimed lands affected the roles of women in the Moslem society because
the traditional norms restricting women's participation in field work, the
market place, public employment and education failed to meet the national
needs of enlarging farmland.
Not only did women’s roles change in the production of food, but also
in the preparation of food.

As food is a most common topic in cultures,
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changes of production and consumption of food reflect changes in a culture.
Counihan (1984) studied the social and economic changes in the town of Bosa
in the Italian region of Sardinia through the changes in the residents' food
habits. In the past, the Bosan men grew wheat and they baked bread with the
Bosan women. The bread was shared among kin and friends. Today, the
Bosans buy bread from a bakery in the market and consume it individually.
Counihan studied the context of the area which included the natural resources,
the population density, the government influence in the local economy, the
recent development of the local industry, the contemporary history of bread
production, distribution and consumption. He also predicted that the changes
in food habits would lead to an increasing atomization of social relations in
Bosa.
Another benchmark of culture was witchcraft, which exists in many
forms of a culture. A secluded rural province of central Germany is called
Franconian Switzerland, where witchcraft has survived into the twentieth
century. Hans Sebald of Arizona State University is a native of the province.
Being capable of speaking the local dialect, he studied the tradition of
Franconian witchcraft (1980). The major topics of his study were the history
of witchcraft, witch books, the witches in the community, the folklore, the
beliefs of the old and the young, the drugs used by the witches, the
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relationship between the witch, the devil and the healer. He used cases of
curse and cure as examples. Based on his first-hand information, he created
an explanatory framework of the development of witchcraft in the area.
Another isolated cultural group, the Louisiana Cajuns, have existed
without assimilation for more than one hundred years. Dorice Tentchoff of
Oregon State University conducted a study of the Louisiana Cajun culture and
discussed several reasons for the survival of Cajunness (1980). Tentchoff
studied the races, the French Catholicism, the nations involved in the history
of Louisiana, the spoken dialects, its social organizations, economy, labor force
and the independence of its society (not involved in the mainstream of the
development of the United States). She concluded that the survival of Cajun
culture was not accidental because of its own languages, its value system and
its maintenance of identity. Through the study of Cajun culture, Tentchoff
discussed its cultural base; the Cajun people were exploring resources in the
market economy while maintaining their identity apart all the time.
Isolated tribes have also been studied to discover sources of cultures.
The Lisu are a Tibeto-Burman tribal people who live in Northern Thailand,
Burma and Southwestern China. For Lisu people, sickness is one form of
misfortune.

E. Paul Durrenberger of the University of Iowa studied the

treatments of sickness among the Lisu from 1968 to 1970. In his research
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paper, he discussed the major contents of his research o f the Lisu (1979). He
studied the forms of therapy which included real herbal treatments and
ceremonial treatments, the Lisu concepts of the causes of sickness which
included the natural and the supernatural, the average expenses of each
household, the frequencies of treatments and the economical- difference
between the rich and the poor in the expenses o f treatment. He proposed an
explanation o f the relationship of sickness, misfortune and therapy among the
Lisu people.

Current methods. Although studies of various groups o f people lend
information regarding sources of cultures, anthropologists began looking for
other formats to organize culture studies. At present, anthropologists, who
gather data in the field, observe people doing things as building canoes, tilling
their fields, dancing in ceremonies, marrying, raising children, and so on.
They distinguish the theories of four major subsystems in studying culture.
The four subsystems are technoeconomics, social structure, ideology and
personality (Kaplan & Manners, 1972).

Technoeconomics involves how

technology functions under different cultural and historical circumstances.
Social structure can be conceived of, in Radcliffe-Brown's words, as "the
continuing arrangement of persons in relationships defined or controlled by
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institutions, i.e., socially established norms or patterns of behavior (RadcliffeBrown, 1958, p. 177). What is called social structural theory is actually
concerned with questions of how people can most usefully distinguish and
conceptualize the various parts of a social system and the relationships among
them. In analyzing and explaining a culture, its ideology needs to be studied,
which includes values, norms, knowledge, themes, philosophies and religious
beliefs, sentiments, ethical principles, and world-views.

In accounting for

stability and change of a cultural group, anthropologists consider personality
variables as significant.

In this subsystem, two major theoretical and

methodological issues emerge: the first is whether personality variables should
be considered an integral part of the culture and the second is related to the
first issue. That is, if personality variables are considered an integral part of
the cultural system, to what extent do they exert a causal influence on the rest
of the system? In order to gain the whole picture of a culture, anthropologists
would employ all four subsystems in analysis and try to give a multicausal
explanation.

The Teaching of Culture
With the broad base of research in what is considered culture, scholars
must determine what to include in the teaching of culture.

Culture

33

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

encompasses all that humans have produced to help adapt themselves to the
environment and to one another. It includes various forms and relationships
of a society as well as knowledge and skills.

Studying cultures in the

classroom has been one of the most popular and effective ways today to learn
cultures.

However, in teaching cultures, bilingual and second language

educators most frequently conceive of culture in the categories o f ideas,
behaviors, or products which are shared by members of a given group
(Robinson, 1985).
As early as the 1960s, instructors of second languages or foreign
languages were demanding "authenticity" in the language classroom (Steele
& Suozzo, 1994, p. 1). A key example was Wilga Rivers who, in 1968 in
Teaching Foreign Language Skills, maintained that culture should be
understood in the broadest sense as "training in all aspects of shared
community life" (p. 273). Rivers stressed that cultural acquisition should occur
simultaneously with language learning. Later, Nelson Brooks (1968), a pioneer
in the audiolingual approach to language teaching, reiterated that "language
and culture should be taught together" (p. 205). The most significant work on
the pedagogy and theory o f culture in the seventies was done by Howard
Nostrand and Ned Seelye. While recognizing the value of culture as a system
of differences, Nostrand (1974) sought the proper combination of "diversity
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and commonality" in cultural instruction (pp. 277-94). In his book, Teaching
Culture (1984), Seelye offered many definitions of culture, described classroom
activities, discussed the teaching of culture, and established goals for classroom
instruction. Since then, the teaching of culture has developed in many
directions.
The following is a review of the overall content and materials used for
teaching culture in general, and Chinese culture specifically. Culture has a
wide range of definitions because culture is defined in so many different, even
conflicting ways and is a hierarchical subject. Various definitions of culture
reflect different theoretical concepts about what culture is, what should be
studied for cultural understanding. Robinson (1985) made a teacher definition
based on his teaching experience. He asked more than 350 foreign language,
bilingual, and English as second language teachers and special educators two
questions. He asked what culture meant to them and what teaching activities
reflected culture teaching/learning in their classes.

In answering the first

question, the most common responses were put into the following three
categories; ideas, products and behaviors. The examples for ideas were beliefs,
values and institutions; products constituted literature, folklore, art, music and
artifacts.

Lastly, the examples for behaviors were language, gestures,

customs/habits and foods.

When the second question was asked, the
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elementary and secondary school foreign language teachers and bilingual
teachers frequently mentioned that they taught holidays, celebrations, customs
and foods. The ESL teachers at the secondary school level and the adult
education teachers often helped their students learn American institutions, such
as the family, the daily life situations, such as getting a job and opening a
bank account. The university level teachers said that they taught literature and
appreciation of fme arts, music, architecture and political institutions. Based
on these responses, Robinson made two basic distinctions in the three
categories of answers; "(1) the categories of behaviors and products reflect a
notion of culture as observable phenomena, and (2) the category of ideas
reflects a notion of culture as not observable: something which is internal but
which can also be explicitly described" (p. 8). According to these distinctions
and the teaching/learning contents at different levels, here are the three
categories of culture in a two-level hierarchy starting from the observable
phenomena to non-observable ones. This hierarchy clarifies and links the
broad and complicated content of a culture course.

Course Content and Teaching Materials
Behaviors. Behaviors of culture are those phenomena which can be
observed in a cultural group. In this section, behaviors such as the basic skills
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required by a culture will be introduced. Teaching these skills constitutes part
of the content of a culture course.
In teaching about the Mexican culture, Taylor and Sorenson included a
bullfight in a culture capsule (1961). Content of eustoms in a cultural cluster
which integrates the information in several culture capsules may help students
understand the habits, gestures in a target culture and have positive attitudes
toward it (Meade & Morain, 1973).
Persuasive communicative skills, such as advertisements and newspaper
clippings, usually reflect the mentality of a culture. Therefore, they have been
used to teach culture (Jebautzke, 1992). Modem commercials in newspapers
or magazines show the topics of interest to a culture in a certain rime. In her
study, Jebautzke used various newspapers and magazines to introduce the
current issues of a country, the way information was transmitted, and ways
that interest was raised through the media.
The importance of using culturally authentic materials in foreign
language instruction has been encouraged by numerous researchers (Clavijo,
1984; Pino, 1990; Stock, 1992).

Culturally authentic materials could be

divided into two categories: menus, tickets, transcripts, greeting cards,
invitations and schedules which students might receive from friends, pen pals
and relatives abroad. These materials could be brought to class and shared
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with others. The second category would include videos, slides, prints and
taped interviews which the teacher would collect and prepare for the
students.
Reading materials of daily life are perhaps the most commonly used in
teaching culture. In their study, Oddou and Clavijo (1983) investigated the
reading materials used in Hispanic culture classes. The materials included
descriptions of living conditions in the country, the kinds of stores and markets
commonly found in the cities, general information about geography and
climate, transportation, media, etiquette and money. These materials helped
students understand the target culture and change their attitudes toward
different cultures.
In 1980, the Hawaii State Department of Education established a guide
for teaching Chinese programs (Tom, 1980). This guide outlined the content
of the Chinese culture course for two levels. Introductory content included
communicative arts such as greetings, terms of address, gestures and Chinese
customs. Celebrations such as the Chinese New Year, Ching-Ming Festival,
and Mid-Autumn Festival were also taught in an effort to help students gain
a basic understanding of Chinese culture. General knowledge about Chinese
political and economical systems was presented in the second level, and
additional learning was likely to be based on movies and other resources.
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Products.

In addition to behaviors, products, another observable

phenomena of a culture, are these items which have been accomplished by the
people.

Products in a culture such as literature, folklore, art, music and

artifacts constitute the content and materials in culture courses, too. Literary
works, one of the main sources to teach culture, were used widely in the past.
The reason was that literature was thought to be the best tool to teach about
life of the people in a target culture. However, it did not always result in
success because the language, opinions, comments, values and even situations
illustrated in fiction did not necessarily reflect contemporary values and beliefs
(Yousef, 1968). Yousef stated that the literary values were not universal and
"the students of English as a foreign language would never be able to reach an
understanding of the people and the culture of the United States by studying
American literature" (p. 227f.

Psychological, surrealistic, or experimental

writing would not necessarily provide accurate cultural information. Seeking
a solution for appropriate teaching materials, suggestions have been made that
literary works should be carefully selected before being used as an aid to
teaching cross-cultural understanding.

They may transmit misconceptions

(Christian & Sharp, 1967; Marguardt, 1967).
Songs and verses have been chosen to teach culture for decades. They
are used in many ways. According to Hamblin (1993), songs are authentic
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materials of a culture and because of their brevity, it is easy to incorporate
songs or verses in teaching both the language and its cultural content.
Furthermore, there exists in the combination of music and lyric an affective
element which Hamblin feels draws students into the material and into the
culture itself.
Folklore has been used as a logical bridge to the understanding of the
target culture (Miller, 1973). Morain (1968) took the description of folklore by
Archer Taylor (1965) as her definition.

"Folklore is the material that is

handed on by tradition, either by word of mouth or by custom and practice"
(p. 675). If folk materials are carefully selected, they can illuminate some of
the important cultural themes that underlie a country's thought and action.
Based on this statement, Morain (1968) conducted her research on examples
from the French culture and Campa (1968) did his analysis of folklore in the
Hispanic culture. Folklore was also considered as "folk pedagogy" in teaching
culture (Khanbikov, 1967, p. 32). In Khanbikov's article appearing in Soviet
Education, he argued that since folklore was the result of the creative
contribution of many generations of working people to spiritual culture, it
would open the door for the students to get involved in a real culture.
Films have been used to enhance the teaching of culture courses for a
long time. McFarlane (1945) studied the effects of a series of films portraying
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different African groups. He found that those films showing daily African life
influenced the attitudes toward different issues in the culture. According to
Duncan (1983), the films o f a nation could reflect its mentality in a more
direct way than other artistic media. Duncan (1989) reported that films, to be
produced and become popular, had" ter express the motifs whiclr satisfy the
existing mass desires of a culture. He used examples such as the official Nazi
war films and pure propaganda films in Germany ttr illustrate how films
mirrored certain national characteristics which could be fabricated. In his
teaching experience, he fbuncf that films reflected deep layers orf collective
mentality and the unseen dynamics of human relations characteristic of the
inner life of a culture. It was suggested by Pino (1990) that information on
schooling, family structure, sex roles, social classes, indigenous cultures, the
ritual life, popular and fine arts should also be presented in a culture course.
In the 1960s, the focus of culture courses began to switch from the art,
history, literature, music, philosophy and technology of a target culture to the
communicative knowledge and skills o f the target culture (Flewelling, 1993).
Canadian teachers of the French language wrote their culture programs to
reflect the daily life of Francophone culture in Canada in the 1980s (LeBlanc,
1990). These materials were considered useful and efficient in teaching both
the French culture and the French language with the communicative approach.
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The teaching of Chinese culture has relied on a more traditional
approach. The traditional Chinese arts such as the ancient Chinese bronzes are
an important element in introducing the culture (Smithsonian Institution,
1991). They were bronze vessels used in the ancient Chinese religious court
or burial rituals. Since they represented the social and political status of their
patrons, these objects provided learners an invaluable glimpse into the artistic,
technical, historical and social developments of ancient China. Also through
using ancient Chinese bronzes as examples, these materials addressed the
relationship between art history and archaeology.

Two themes were also

involved here; objects as historical documents and artistic choices.
Another example moves toward the communicative approach. Ching
(1983) reported that the study o f Chinese calligraphy was not only educational
but enjoyable to students learning the Chinese culture. Since it is as integral
a part of Chinese culture as history or literature, it helped Ching's students read
better when dealing with a variety of forms of cursive writing. Hence, they
understand the reasons for formation of the characters from a historical and
sociological viewpoint as well. Chinese calligraphy was also studied as an art
in the Chinese culture.
Nelson did a survey of the teaching of American culture in the TESOL
graduate programs (1994). The objectives of her survey were to find out the
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variations of culture courses, the number of textbooks, the relationship between
culture and the American culture and to what degree cultural sensitivity and
intercultural communication were learned. As a result, she identified the major
textbooks used in most of the American culture courses, the most common
videotapes and films employed, and the categories of the articles and
individual book chapters required in teaching these culture courses.
In addition to the observable phenomena of behaviors and products
which are used in classes to teach about cultures, the abstract notion of ideas
of a culture must also be considered.

Ideas. Ideas such as beliefs, values and institutions such as corporate
structure form the higher level in teaching culture according to Robinson
(1985). They exist internally in a culture. Uber and Grosse (1991) suggested
that business was a tri-level, integral part of a culture. At the basic level,
topics such as the stock market, the balance of payments, the tax structure, the
categorization of companies, and so on should be introduced. At the second
level, broader topics such as marketing, advertising, the postal service,
transportation, political parties, social classes and education would be learned.
The third level includes topics such as the everyday life of people, the family
unit and eating patterns. Finally, the value systems should be introduced to
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students so they can discuss them with the knowledge they have learned
before.

Uber and Grosse used these materials in their French classes and

assessed culture learning to be successful.
The Chinese traditional religions and philosophies, including Confucian
thought, Buddhism, Taoism and Legalism have been included in many Chinese
culture courses, too, because they have played such important roles in the
history of Chinese society (Keyser, 1991; Tom, 1980). Tom also introduced
famous Chinese places such as the Tian An Men Square and the Great Wall,
the well-known prose of Lanting Xu, and Chinese cuisine. Keyser (1991)
provided a list of topics that may be used in a culture course. These topics
included topical sections to introduce China's geographical setting, the
relationship of food and geography, and the critical issue of China's
population. As for history, there were topics such as achievements of China's
first emperor, the myriad inventions of China's golden age and the travels of
Marco Polo. Chinese modem history, the current government and politics, the
recent economic reforms in China, relations with Taiwan and Hong Kong were
also listed. Chinese art, festivals, customs, the Chinese language and literature
were also suggested for inclusion.
Literature about China's youth is another theme in teaching Chinese
culture. In the Stanford University program of international and cross cultural
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education (1988), values in conflict has been taken as a major topic.

A

collection of literature about youth and young adults in contemporary China,
which included life profiles of Chinese young people, literature o f the eighties
and drama, was presented for instruction. The effects of the ten years’ cultural
revolution on China's youth were also discussed in the program.
Historical figures in Chinese history have also been introduced in the
Chinese culture courses (Lorantas, 1983). Since the historical figures represent
the mainstream of the Chinese society in their times, their lifetime
achievements would provide students with a path for the study o f social
organization, political movements and economic institutions.

Heroes and

important historical figures such as the late premier of China, Zhou En-lai
have also been topics of study.
This chapter, the Review of the Literature, has provided an overview of
some major anthropological theories which guide the study of culture, the
content which have been studied in these theories and the contents, categories
and focuses of current anthropological researches and studies. Also included
was the literature regarding the content and materials recommended or used in
teaching culture courses.

The next chapter describes the methodology

proposed in this study.
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Chapter Three

Methodology

The overall content of Chinese culture courses in the universities and
colleges in the United States and Canada was explored in a descriptive study
through the use of a questionnaire. This chapter presents the basis of the
study, the development of the questionnaire, selection of a jury, the pre-trial
of the questionnaire, modification of the questionnaire, collection of data, the
follow-up to increase respondents, and the methods of data.

Basis of the Study
The information collected from Chinese culture programs in the
universities and colleges in the United States and Canada constituted the basis
of this study. Eighty-three programs in colleges and universities in the United
States of America and Canada were sent questionnaires to collect information
about the Chinese culture courses they offered. The categories of inquiry
included: the titles and numbers of all the Chinese culture courses offered and
the focus of the overall content of the Chinese culture courses offered,
including native speakers as guest lecturers, as well as audio-visual and other
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educational materials used. Basic information regarding departments, credits
earned, time, semester and frequency of the course is scheduled, and
instructors’ training in Chinese culture was also requested in the questionnaire.

Development of the Questionnaire
A questionnaire was designed to elicit information about the preparation
of the instructors o f the Chinese culture courses, the usual content of Chinese
culture courses, and the emphases that the instructors believed should be
provided in the Chinese culture courses (See Appendix A). Most questions
were multiple choice, but there were also some open-ended questions. Space
was provided for the instructors to write extra information or comments. It
was expected that the open-ended questions would reveal whether and how the
instructors had integrated their knowledge as well as the framework for the
teaching of Chinese culture. Hecht and others (1993) favored the use of openended questions as valuable in situations when it would be too time-consuming
for respondents to read a long list of potential choices or where respondents
might express frustrations, opinions, or in this case, information specific to
course design.
The guidelines for developing questionnaires were adopted from Babbie
(1979). They are summarized by Xu (1992) as follows:
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1. Spread out and unclutter the questions so that the respondent won’t
skip some of the questions.
2. Contingency questions should be properly used to facilitate the
respondents' task in completing the questionnaire in that they won't
encounter the problem of answering irrelevant questions.
3. Questions should be ordered in terms of consistency and
categorization so that their effect to the answers should be minimized.
4. Clear instructions and introductory comments where appropriate
should be provided to help put the respondent in the proper frame of
mind for answering the questions, (p. 62)
The questionnaire included areas related to the instructors' expertise,
student information, course description, course content, and instructors' ideal
framework o f content for the Chinese culture courses. The questions asked of
instructors were intended to solicit information on how the instructors think
that the Chinese culture courses offered might reflect contemporary China.
Instructors were provided an opportunity to identify what they considered the
most important content for students to learn. Furthermore, they were asked
how they prepared or studied or were trained for teaching the Chinese culture
courses.
The questions on course descriptions solicited general information about
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the Chinese culture courses offered at the present time; titles, course schedules,
enrollments, number of credits students can earn, and department(s) which
offer the courses.
The questions on course content included major themes, emphases of
content, textbooks, films, videos, and other materials used in the Chinese
culture courses.

At the end o f the questionnaire, a request for course outlines

or syllabi was made in order to help understand the responses from the
instructors.

Selection of the Jury
A jury of experts in teaching cultures was identified by selecting from
the recommendations of the doctoral committee members. Selections were
made based on expertise in creating culture curricula, teaching culture, testing,
and measuring. The members of the jury were as follows:
1. Robert Laffyette

Louisiana State University

2. Howard Nostrand

University of Washington

3. Genelle Morain

University of Georgia

4. Grant Brown

Florida State University

5. Alan Garfmkel

Purdue University

6. En-zheng Tong

University of Pittsburgh
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7. Sam Stack

West Virginia University

In the period of Sept. 18, to Nov. 10, 1995, these experts were asked to
examine the questionnaire to determine clarity and to assure that the questions
were likely to elicit responses needed to answer the research questions. The
contacts were made with these people to solicit advice on strengthening
questions or adding new areas of inquiry.

Pre-trial of the Instrument
A pilot study was conducted on Oct. 14, 1995 prior to the official
mailing of questionnaires. The pilot study was based on the suggestions made
at the prospectus meeting. The purpose was to try out the questionnaire and
to receive feedback on it so that improvements could be made. The subjects
of this preliminary study were all the ESOL teachers (14 teachers) at Ann
Arundel County public schools in the Baltimore and Annapolis areas. Twelve
questionnaires were returned and the responses are summarized as follows:
Since they were not instructors of Chinese culture at the college or
university level, these subjects were not asked to answer the first seven
questions and questions on course description.

They responded to the

questions about the emphases of the course and the content of the course. The
major findings of the pre-trial of the questionnaire are presented in Table 1.
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Table 1
Major Finding in the Pre-trial of the Questionnaire

Items
to teach

Numbers of teachers who
teach the subject

Percentage

Behaviors
gestures
customs/habits
foods
holidays
celebrations
daily life situations;

10
12
11
12
12
11

83%
100%
92%
100%
100%
92%

Products
arts
music
folklore
artifacts

8
10
9
7

67%
83%
75%
58%

Ideas
politics
values
education
economics
beliefs
government
family
Difficult aspects
abstract concepts/ideas
concrete concepts
communicative skills

7
11
12
6
12
9
12

58%
92%
100%
50%
100%
75%
100%

10
1
5

83%
8%
42%
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Today's Chinese culture
current events
open-door policy
economic changes
current Western influences
high tech imports
ideological changes
Class materials
films
movies
slides
videos
native speakers
field trip
newspaper and magazines

9
5
5
6
3
3

75%
42%
42%
50%
25%
25%

3

25%

1

8%

3
5
4
4
6

25%
42%
33%
33%
50%

For the questions that asked the respondents to describe the course, one
teacher wrote that religion should be taught under the category of ideas and
another wrote that idiomatic language was one of the most difficult aspects for
students to leam. One teacher included musical audio tapes in the resources in
addition to textbooks used in class.
From these findings, it was concluded that the questionnaire adequately
elicited content of the culture courses, instructors' beliefs about what should
be included to assure the learner's understanding of Chinese culture, and what
materials were likely to be used in teaching.

52

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

These respondents also pointed out the questions which were vague,
difficult, inappropriate, or irrelevant. By comparing their responses with the
research questions, inconsistent or faulty aspects of the instrument

were

eliminated.

Modification of the Questionnaire
With the advice and suggestions of the jury and the results of the pre
trial of the questionnaire, a number of revisions and corrections were made.
With the help of these experts and ESOL teachers, the reliability of the survey
was increased. Suggestions provided by both groups included the following
aspects:
1. to re-examine the goals of the study.
2. to ask the respondents to rank items according to importance.
3. to combine some questions in order to avoid repetition.
4. to shift the content to make the questions more logical and maintain
an even flow of the items.
5. to add some items in order to receive more detailed information.
6. to rewrite several sensitive questions.
7. to increase the space for some responses.
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All the suggestions were taken into consideration and changes were
made in the questionnaire before the official mailing.

Collection of Data
On November 10, 1995, the revised questionnaire was sent to the
instructors of 83 Chinese culture courses based on the program lists in Barron's
Guide of American Colleges (1993), Peterson's Guide to Four-Year College
(1996) and Commonwealth Universities Yearbook (1993).

A cover letter

stating the rationale for the study and requesting the instructors' cooperation
accompanied the questionnaire (Appendix A).
return envelope was also enclosed.
questionnaire within three weeks.

A stamped, self-addressed

Instructors were asked to return the
By the end of the third week, only 20

universities and colleges had responded.

The reminder postcards (See

Appendix A) were sent to those from whom the questionnaire had not yet been
received by Dec. 6, 1995. By the end of December, a total of 33 universities
and colleges responded. The data collection phase of the study was concluded
on January 12, 1996, nine weeks after the initial mailing.
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Methods of Data Analysis
Based on the method discussed in Patton's book Qualitative evaluation
and research methods (1990), the data analysis of this research consisted of
three steps. The first step in analyzing data involved organizing the data. The
method for organizing data differs depending upon the research strategy and
data collection techniques used. For this research, all the data collected from
the questionnaires were coded into the following categories:
1. General information about the Chinese culture courses offered in the
United States and Canada (e.g., schedule, history of the course).
2. The instructors' training and preparation for the course.
3. The content including: textbooks, reading materials, invited native
speakers, audio-visual materials, realia or any other material used.
4. The ranked themes, aspects or topics the instructors thought should
be introduced to the students.
Once the data were organized, the second step was undertaken. This
involved collating and describing the various pertinent aspects of the study,
which included the general information about the Chinese culture courses and
the different viewpoints of the instructor: on the emphasis of different topics
in the course content.
Only after the data were analyzed could the final and most critical phase
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of the analysis process begin.

Interpretation, the final phase, involved an

explanation of the findings, determining significance of particular results, and
identifying trends. Since the interpretation of qualitative research data is more
dependent on the researcher's background, skills, biases, and knowledge than
conclusions drawn from quantitative research, which are derived more directly
from the numerical analyses of the data, it is critical and necessary to provide
the reader with a comprehensive description upon which the researcher's
interpretations are based. Only in this manner can the reader fully understand
how the researcher reached his conclusions and interpretations. Therefore, a
detailed description of major findings and a thorough analysis were presented
in the following chapters.
The findings of the study comprises Chapter 4; white a discussion,
conclusions and recommendations are presented in Chapter 5.
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Chapter Four

A Description of Major Findings

It was determined from Barron's Guide of American Colleges. Peterson's
Guide to Four-Year Colleges and Commonwealth Universities Yearbook that
83 colleges and universities in the United States and Canada offered Chinese
majors that included Chinese culture courses.

Each program was sent a

questionnaire to ascertain the content of its course. Questions were included
to determine what materials were used, what content was taught regarding
contemporary China and other periods, including such topics as art, foods,
holidays, folklore, education and others to determine the scope of teaching
about Chinese culture.
Of the 83 institutions reportedly teaching Chinese, 33 returned the
completed questionnaires. Four of the 33 no longer offered Chinese culture
courses. Therefore, the results of 29 questionnaires were compiled for each
question and organized to respond to the research questions.

Purpose and Research Questions Restated
The purpose of the study was to investigate the typical content of the
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university-level Chinese culture courses in the United States and Canada and
to discover the trends of these Chinese culture courses in order to determine
whether and how they had incorporated the rapid changes occurring in
contemporary China.
The proposed investigation was guided by the following research
questions:
1. What training have the instructors of Chinese culture courses received
in preparation to teach the subject?
2. What content is included in the Chinese culture courses being taught
in American and Canadian colleges and universities?
3. What are the general teaching materials employed in these Chinese
culture courses?
4. What major issues about contemporary China do the instructors
teach?
5. What content do the instructors believe should be included in Chinese
culture courses to assure the learner's understanding?
6. What are the common themes in the Chinese culture courses?
7. What are trends in Chinese culture course content used today?
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General Information about the Chinese Culture Courses
The general information about the Chinese culture courses came from
the course description and information provided by each instructor from
questions 2 to 7 in the course description section o f the questionnaire. The
collected responses follow.
N

The departments of the colleges and universities which offered Chinese
culture courses varied.

In addition to the Chinese department, other

departments including history, Asian studies, foreign languages, literature,
classics, and anthropology offered Chinese culture courses in their programs.
The titles of the Chinese culture courses varied greatly. Among them
were: Elements of Traditional Chinese Culture, Aspects of Chinese Culture,
Understanding China, Chinese Thought and Ways, Introduction to Chin
Dynasty, Chinese Treasures and Cultural Heritage, and more. A complete list
can be found in Appendix B.
The length of each class period varied. The range was from 50 to 180
minutes with shorter times being most typical. In summary, there were seven
courses with 50-minute classes, seven courses with 60-80-minute classes, five
courses with 90-120-minute classes, two courses with 150-minute classes, and
one course with a 180-minute class.
Classes were taught from one to five times per week. There were three
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courses which had one meeting per week, 11 courses which met twice a week,
six courses met three times per week, and two courses met five times per
week.
Colleges and universities offered the courses for different lengths of time
during a quarter or a semester with the number o f weeks varying from ten to
sixteen weeks. In the quarter system, there were five courses which lasted 10
weeks. In the semester system, there were seven courses which lasted 13
weeks, five which lasted 14 weeks, six lasted 15 weeks and 1 course lasted 16
weeks. In total, there were five courses offered under the quarter system and
22 courses in the semester system. See Table 2.1 for a presentation and Table
2.2 for a summary.
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Table 2.1
The Schedule o f Chinese Culture Courses

Programs

Time
Section(s)
per section per week

Weeks

Each
quarter

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28

50-min
50-min

10
10

X
X

3
2

150-min

1
3
50-min
3
50-min
3
80-min
2
67-min
3
2
80-min
1
150-min
50-min
5
90-min
2
90-min
2
2
80-min
90-120-min 2
75-min

2

180-min
50-min
90-min
75-min
50-min
100-min
75-min

1
3
2
2
5
2

X
X

15
14
15
14
15
15
14
10
13
13
15
10
14
13
14
13
13
16
13
10
13
15

Each
semester

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
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Table 2.2
The Summary of the Schedules of Chinese Culture Courses
Time for each section

Number of Programs

7
7
5
2
1

50 minutes
60-80 minutes
90-120 minutes
150 minutes
180 minutes

Sections (or classes) of each week

1 time
2 times
3 times
5 times

3
11

6
2

Weeks per quarter or semester

10
13
14
15
16

weeks
weeks
weeks
weeks
weeks

5
7
5
6
1

Quarter system

5

Semester system

22
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The credits granted from these Chinese culture courses ranged from one
to five. Two courses earned five credits, five courses earned four credits, 12
earned three credits, and three earned one credit. Table 3 illustrates the credits
offered.
Table 3
The Credits Earned in Chinese Culture Courses
Credits

Number of programs

1

3

3

12

4

5

5

2

The courses were offered both in graduate and undergraduate programs.
Twenty-three colleges and universities offered the Chinese culture courses in
their undergraduate programs, while four colleges and universities offered them
in both undergraduate and graduate progxams.
Different levels exist in some of the Chinese culture courses, which
means sequential courses can be scheduled under the study of Chinese culture.
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There were various levels offered in the culture courses ranging from one to
five. Twenty schools offered only 1-level Chinese culture course, two offered
2-level courses, three offered 3-level courses, one offered a 4-level course, and
one offered a 5-level course. See Table 4 for a summary of this information.
Table 4
Levels of the Chinese Culture Courses
Graduate

Levels

Undergraduate

1-level

X

20

2-level

X

2

3-level

X

2

3-level

X (1 level)

4-level

X

5-level

X (2 levels)

X (2 levels)

Total

1
1

X (3 levies)

1

Chinese culture courses had been taught for different lengths of time.
Sixteen colleges and universities had offered the course for more than 10
years, three had offered Chinese culture for six to ten years, six had offered it
for three to five years, and three institutions indicated up to two years. The
number of students enrolled each year in these courses also varied. In the
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current quarter or semester, 12 instructors responded that they had more than
fifty students, twelve had 21 to 50 students, four had 11 to 20 students, and
two had one to 10 students. As for the enrollment trends of these courses, 15
schools reported that enrollment was stable, 12 schools stated that enrollment
was increasing, and one indicated that enrollment was decreasing.
In response to the question regarding how long and when they taught the
Chinese culture courses, 20 instructors were teaching the subject in the current
year, seven instructors taught the subject one to two years ago, and two
instructors had taught Chinese culture within the past three to five years.

Preparation and Training of Instructors
The first research question concerned the preparation and training of
instructors of Chinese culture courses. The returned questionnaires indicated
that academic standing ranged from full professor to sessional instructor.
Among those responding, there were eight full professors, nine associate
professors, seven assistant professors, four lecturers, and one seasonal
professor. Thus ninety-seven percent of the instructors were regular faculty
members. Table 5 illustrates these findings.
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Table 5
Academic Standings of the Instructors

Academic ranks

Number

Percentage

Full professor

8

28%

Associate professor

9

31%

Assistant professor

7

24%

Lecturer

4

14%

Sessional professor

1

3%

29

100%

The length of time the instructors have taught Chinese culture varies.
The responses from the questionnaire indicated that 17 (58%) had been
teaching the subject for more than six years, 11 (38%) had been teaching for
two to five year, and only one (3%) started teaching Chinese culture during the
reporting period. Ninety-seven percent were experienced instructors. Table
6 presents this data.
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Table 6
The Teaching Experience of Instructors

Time of teaching experience

Number of instructors

Percentage

6 years or more

17

58%

2 - 5 years

11

38%

0 - 1 year

1

3%

The instructors learned the subject matter for teaching Chinese culture
in a variety of ways. The training each received is summarized in Table 7.
The subjects in column A took classes to prepare for teaching the course.
Instructors represented in column B were self-taught through reading. Those
presented in column C had traveled or worked in China. Some instructors
learned through being teamed with a trained colleague as shown in column D.
Column E represents those instructors who earned a degree before teaching the
course while column F represents teachers who grew up in China. As can be
seen from Table 7, only four instructors received training for the course
through one channel.
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Table 7
The Training Received by the Instructors
Responses: A.
Took
courses
Instructors:
1
2
3
4
5
6
7
8
9
10
11
12

1314
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
Total

B.
c.
Self Traveled
taught in China

F.
D.
E.
Team- Earned a Grew up
teaching degree
in China

X
X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X

X

X
X
X

X
X
X

x_
x
X
X
X
X

X
X
X

X

X
X

X
X

X
X
X
X

X
X
X

X
X
X
X

X
X
X

X
X

X
X

X
X
X
X
X
X
X

X

X

X

22

16

17

X
X
X
X
X
X
X

X
X

X
X

5

X
X
X
X
X
X

X
X
X

X
X
X
X
X

X

20

13
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It was found from the questionnaire that nineteen (65%) respondents
were trained in three or more ways, the ways being different generally from
one another. Only two (7%) reported that they had no training other than
having grown up in China. Twenty-two instructors or 76% of the sample had
taken courses in Chinese culture as well as other training in preparation for
teaching the course. Twenty or 69% listed earning a degree in teaching in
addition to other preparation. Sixteen instructors or 55% had learned about
Chinese culture through reading as well as through other methods. Seventeen
or 59% had reported travel or work in China plus other ways to receive their
training. One of these instructors wrote of traveling and working in China for
eight years. Thirteen (45%) reported that part of their background was a result
of growing up in China. Five (17%) were trained through team teaching with
trained colleagues and had also earned a degree.

These five also had

additional training or experience with Chinese culture.
In sum, responses to the question about how instructors were trained to
teach Chinese culture indicated that the majority of the instructors had a
variety of training, including degrees, course work in the subject matter,
reading about the subject, and travel or work in China. Only two instructors
had no formal training other than the personal experiences of growing up in
China.
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Content of Courses
Research question 2 was directed to the content of the Chinese culture
courses being taught in the United States and Canada. The results from the
questionnaire requesting the time periods covered in the course as well as the
questions regarding the course description were used to answer the second
research question.
Four time periods in Chinese history were listed in the questionnaire
requesting that the instructor rank these in levels of importance from most to
least important. These time periods were a) before 1911, b) 1911 - 1949, c)
1949 - 1978, and d) 1978 - present. Most instructors covered several time
periods, and all covered the period prior to 1911.
Twenty-nine instructors (100%) responded that they were teaching the
time period before 1911, but they had different emphases for this period.
Twelve of these instructors thought that it was the most important period to
teach. Eight instructors thought that it was important, while seven thought it
was at the middle level of importance. Two instructors gave it a score o f less
important, while no one marked least important for this time period.
A total of twenty-five instructors (86%) responded that they taught about
the time period 1911-1949 in their Chinese culture classes, but also had
different emphases.

Six of these instructors thought that it was the most
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important time period to teach, whereas seven instructors thought that it was
important and eight instructors gave it an OK, indicating it was in the middle
of importance. Three instructors thought that it was less important than other
time periods and one instructor thought that it was the least important.
For the period 1949-1978, a total of 24 instructors (83%) indicated that
they were teaching this time period. Six of these instructors thought that it
was the most important period, seven thought that it was important and eight
instructor gave it a score of OK. Two instructors thought that it was less
important and three thought that it was the least important to teach.
It was indicated by 24 instructors (83%) that they were teaching about
the time period of 1978 to the present, but with different emphases. Ten of
these instructors thought it was the most important period to teach, four
thought it was important to teach, five indicated that it was OK to teach, while
two thought it was less important and three scored it the least important time
period to teach.
Table 8 presents the results of the importance ratings given each of these
time periods by the instructors responding to the questionnaire. The period
prior to 1911 is clearly weighted the m o:t important.
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Table 8
Time Periods o f Chinese Culture

Degrees

Most Important OK to
Less
Least Total Weighted
Important
teach Important Important Programs Total

Cultural Periods:
Before
1911 1949 1978 -

1911:
12
1949:
6
1978:
6
present: 10

8
7
7
4

7
8
8
5

2
3
2

1
3
3

29
25
24
24

117
89
82
80

Textbooks were the main source for presenting the content of the
Chinese culture courses.

Describing the textbooks of the Chinese culture

courses, five instructors checked on the questionnaire that their textbooks were
self-compiled, six instructors indicated that their textbooks were purchased,
and 14 instructors marked that they both self-compiled and purchased
textbooks. Twelve instructors thought the textbooks, either self-compiled or
purchased, adequate for their needs, while 13 instructors thought that the
textbooks were not adequate for their needs.

Asked whether the students

valued the textbooks, 19 instructors indicated that the textbooks were valued.
Only two instructors signified that their students did not value the textbooks,
and the rest of the instructors did not answer or wrote that they did not know.
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The names of the purchased textbooks and their authors varied greatly.
A total o f 58 different textbooks were used (The information supplied by
respondents is shown in Appendix C). Based on their titles, about 20 of them
were about traditional China and Chinese traditional societies, values,
philosophy, literature and Chinese history before 1911. About 20 textbooks
were relevant to current Chinese society, that is from 1978 to the present.
Seven textbooks were about China before the liberation, that is from 1911 to
1949. Four were about modem China (1949 - 1978) and seven were history
textbooks which included all periods of Chinese history.
There were several textbooks used in more than one program. Two
Chinese classical books, one by Confucius and the other by Chuang Tzu, were
used in four different programs. Ba's Family (1989) was adopted in three
programs to introduce the Chinese society before 1949. Demberger's The
Chinese: Adapting the past, building the future (1991) was used in three
programs, although one instructor commented that the book was too difficult
for his/her students though it was used in teaching the subject.
Chinese civilization: A sourcebook edited by Ebrey, P. (1993) was used in
three programs. Two classes were studying Spence's Search for modem China
(1988), two courses used Ropp's Heritage o f China: Contemporary perspectives
on Chinese civilization (1990), two chose Shen Fu’s Six records of a floating
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life (1983) as the textbook, two classes learned Chinese culture from Morton's
China: Its history and culture (1995).
To summarize, from the responses of the instructors (see Table 8), it
appeared that the course content generally included all the time periods of the
Chinese culture, with more emphasis on traditional China (the Chinese society
before 1911). All the 29 instructors chose to teach about this period while 25
instructors taught about the culture from 1911 to 1949, 24 taught the period
of 1949 to 1978, and 24 chose to teach about the period of 1978 to the
present. The time periods were fairly well balanced in the courses except that
traditional China was emphasized more than other periods (12 instructors
thought it the most important), and it has the highest teaching frequency (in
all the 29 programs). From the textbooks, it could be seen that topics varied
greatly and they touched a broad horizon of Chinese culture. The answer to
the second research question is that the contents of traditional China were
emphasized in the Chinese culture courses. Comprehensive textbooks that
included the traditional and current Chinese philosophy, history and culture
were used with high frequency (adopted by more than two programs).
In regard to research question 3, which asked what general teaching
materials were employed in the Chinese culture courses, it was found that
there were many kinds of materials. In addition to textbooks, other materials
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employed in teaching Chinese culture included documentary films, movies,
slides, videos, native speakers, field trips, newspapers, and magazines as well
as other materials the instructors described in response to the questionnaire.
Among the materials used, other than textbooks, twenty (68%) o f the
instructors used documentary films, fourteen (48%) used movies, thirteen
(45%) used slides, twenty-two (76%) used videos, twelve (41%) invited native
speakers to their classes, ten (34%) took students on field trips, and twelve
(41%) used newspapers and magazines to teach the subject. There were three
instructors who mentioned that they used other resources such as inviting
speakers from other departments or the outside community, studying Chinese
music tapes, and learning Chinese painting.
Most of these instructors used more than one of the above resources.
Table 9 illustrates what they chose as materials.
Table 9
Teaching materials used in Chinese culture courses
Materials

Number of instructors

Percentage

Videos

22

76%

Films

20

68%

Movies

14

48%
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Slides

13

45%

Native speakers

12

41%

Newspaper and magazines

12

41%

Field trips

10

34%

Others

3

10%

From the summary of the data collected from the questionnaire, it is
clear that textbooks were used in all the Chinese culture courses. Videos and
films were popular materials employed in class (more than half of the
instructors used them). Movies, slides, native speakers, field trips, newspapers
and magazines and other resources were used in class also, but less than half
of the instructors chose these materials.

Issues in Contemporary China
Research question 4 asked what major issues about contemporary China
were taught. There were six choices of major issues about current China listed
in the questionnaire. The instructors could also write what they taught in
addition to these choices.
Twenty instructors (69%) reportedly chose to teach about current events
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Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

and happenings in China. Eighteen instructors (62%) chose to teach the opendoor policy since 1978. The current economic changes in China were taught
by twenty-two instructors (76%).

Twenty-one (72%) taught how current

Western thought influenced Chinese culture. Information about the use o f high
technology import materials to China was taught by sixteen instructors (55%).
Twenty-four instructors chose to teach about the ideological changes in
Chinese society today, while six instructors (21%) made their own choices of
other issues.
For each issue listed in the questionnaire, scores were given according
to the importance the instructors placed on that issue. The scores are summed
to reveal the relative importance in Table 10. Five points meant it was most
important, four points meant important, three points meant it was OK to teach,
two points meant it was less important to teach, and one point meant it was
least important to teach. An instructor could choose more than one issue to
score as important to teach.
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Table 10
Content Taught about Current China

Topics

5-point

4-point

3-point

2-point

1-point

Totaf Weighted
N~
Total

1

20

71

2

18

52

22

82

21

74

Number of instructors
Current
events

6

Open-door
policy

3

5

5

Economic
changes

7

4

10

Western
influences

4

4

12

1

4

6

2

High tech
imports

2

10

Ideological
changes

12

2

10

Others

4

1

1

Total

36

22

54

1

1

4

4

16

42

24

98

6

27

8

Based on the scores given by the instructors, it was determined that the
issues indicated above were the major issues being taught about current China.
The issues of the current ideological changes seemed to be the most important
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issue in teaching: the total weighted score of 98 was the largest and 12
instructors scored it 5 points. The issue of economic changes was listed as
second in importance with a weighted score of 82. Although other issues were
chosen by the instructors, they were not emphasized as much as the ideological
change and economic changes. As often happens in questionnaires, the most
frequently chosen score for importance was the midpoint or "OK". Other
scores tended toward the positive end.

Content of Chinese Culture Believed Important bv Instructors
Research question 5 asked what content instructors believe should be
included «n Chinese culture courses to assure the learner's understanding.
Three questions in the questionnaire were used to provide responses to this
research question. Question 9 from the questionnaire section on instructor
information asked for the aspects of Chinese culture which are important to
introduce to the students.
In question 9 of the questionnaire, three areas were identified as being
taught in the Chinese culture courses; a) behaviors, b) products and c) ideas.
The first two, behaviors and products, are observable phenomena but the third
one, ideas, is not directly observable. The instructors were asked to give their
responses in a 5-point scale, with five representing the most important, four
79
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meaning important, three was OK to teach, two was less important, and one
meant it was the least important to teach. An instructor could choose more
than one item to teach in each category. Scores are summed to give weighted
importance (See Table 11 for these data).

Behaviors. Behaviors are the visible phenomena of a culture. Behaviors
listed in the questionnaire were gestures, customs/habits, foods, holidays,
celebrations and daily life situations.
Fifteen instructors or about half thought that gestures should be
introduced to the students. Among the 15 instructors, one instructor scored the
teaching of gestures five points, three scored it four points, five scored it three
points, two scored it two points, and four instructors gave it only one point.
Twenty-four instructors (83%) thought that customs/habits in Chinese
culture should be taught. Among those 24, nine instructors scored the subject
five points, six instructors scored it four points, eight scored three points, one
chose to give it two points and no one scored it only one point.
Nineteen instructors (66%) thought that Chinese foods should be
included in teaching Chinese culture. Of the 19 instructors, one instructor
scored the item 5-points, seven instructors gave it 4-points, seven scored it 3points, two scored it 2-points and two instructors gave it a score of 1-point.
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Teaching about Chinese holidays should be included as part o f Chinese
culture courses according to 23 instructors (79%). Two of the instructors gave
Chinese holidays a score of 5-points, seven instructors scored it 4-points, eight
scored it 3-points, three gave it 2-points and three scored it at the 1-point
level.
The category of Chinese daily life situations was included in the courses
of 21 instructors (72%). Seven instructors gave the subject 5-points, seven
scored it 4-points, five indicated 3-points, one instructor gave a score of 2points, and one scored it at the 1-point level.
Twenty-one instructors (72%) thought that Chinese celebrations should
be included in teaching Chinese culture. Among them, three instructors scored
the subject 5-points, five scored it 4-points, eight instructors gave it 3-points,
three scored it 2-point, and one instructor gave it only 1-point.
In sum, gestures were seen as least important, and customs and habits
most important, followed in importance by daily life situations.

Products. Products are visible outcomes of a culture. There were four
items listed as products of Chinese culture.

These included arts, music,

folklore and artifacts.
Twenty-five instructors (86%) thought that it was important to teach
81
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Chinese arts in class. Among them, eight instructors designated a 5, four
scored it 4, 13 gave the arts 3-points, and no one scored it below the 3,
making it the most important in regard to products of the culture.
Teaching about Chinese music was included in Chinese culture courses
of eighteen instructors (62%) responding to the questionnaire. One instructor
scored music at the 5-points level, eight gave it 4-points, five instructors gave
music 3-points, three scored it 2-points and one instructor scored it 1-point.
Twenty-two instructors (76%) thought that it was important to include
Chinese folklore in teaching about the culture. O f these, six instructors scored
the item 5-points, eight scored it 4-points, eight gave it 3-points, and no one
gave it either 2-points or 1-point.
Introducing the subject o f Chinese artifacts in culture courses was ranked
to be varying importance to nineteen instructors (66%). Among the nineteen,
six instructors scored the subject 5-points, five scored it 4-points, seven gave
it 3-points, one instructor gave it a score of 2-points, and no one scored it at
1-point.

Ideas. Ideas are the invisible phenomena of a culture. They could be
described, though they could not be seen directly. The ideas listed in the
questionnaire were politics, values, education system, economics, beliefs,
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government, family and other choices provided by the respondents.
Twenty-two instructors (76%) chose politics as an important topic to
introduce to their students. Among them, nine instructors ranked it at 5-points,
seven instructors ranked it 4-points, five gave it 3-points, one instructor scored
it 1-point, and no one scored it 2-points.
Teaching about Chinese values was second only to beliefs in importance.
Chinese values were thought to be important to teach to some degree by
twenty-six instructors (90%). Seventeen instructors selected the subject 5points, one gave it 4-points, and eight instructors scored it 3-points. No one
responded at the 2-points or 1-point level.
Twenty-one instructors (72%) thought that it was important to teach
about the Chinese educational system.

Among these instructors, seven

responded at the 5-points level and 14 instructors gave it a 4-points score. No
one scored it 3-points, 2-points or 1-point.
Teaching about Chinese economics was an important aspect in Chinese
culture according to twenty-one instructors (72%). Six scored the subject 5points, six instructors gave it 4-points, seven rated economics 3-points and two
scored it 1-point. No one scored Chinese economics at 2-points.
Twenty-seven instructors (93%) thought that the beliefs of the Chinese
people was an important topic to teach in the Chinese culture courses, and this
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item had the highest weighted score o f importance. Among the twenty-seven,
fifteen instructors scored the subject 5-points, five scored it 4-points, six rated
it 3-points, and one instructor responded at the 2-points level. No one gave
it 1-point.
The topic o f Chinese government was an important aspect in Chinese
culture according to twenty-two instructors (76%).

Of the twenty-two

instructors, 10 rated the topic with 5-points, three scored it 4-points, and nine
instructors gave it 3-points. No one scored it 2-points or 1-point.
Twenty-five instructors (86%) thought that it was important to teach
about the Chinese family and provide factual information about Chinese
families. Among them, 12 instructors rated the subject 5-points, five marked
it a 4-points, seven scored it 3-points, and one instructor gave it 2-points. No
one scored it 1-point.
In addition to the above items, five instructors (17%) wrote down their
own choices of the aspects of Chinese culture they thought should be
introduced to their students.

Among them, four instructors chose Chinese

social structure, recent social changes, Chinese intellectuals, Chinese women,
Chinese history, Chinese secret society and ethnicity and these items were all
given a score of 5-points. One instructor mentioned Chinese religions, but
only 1-point was given to the item.
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In response to the question regarding what aspects of Chinese culture
instructors thought was important to teach, most instructors made more than
one choice in each category. The following table, Table 11, provides the
different choices they made and the ratings of importance.
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Table 11
Ranked Teaching Content of Chinese Culture
5-points 4-points 3-points 2-points 1-point Total Weighted
Responding Total
a) Behaviors:
1
9
1
2
3
7

3
6
7
7
5
7

5
8
7
8
8
5

8
1
6
6

4
8
8
5

13
5
8
7

Politics
Values
Education
system
Economics
Beliefs
Government
Family

9
17
7

7
1
14

5
8

6
15
10
12

6
5
3
5

7
6
9
7

Others

4

Gestures
Customs/habits
Foods
Holidays
Celebrations
Daily life
situations

4

2
1
2
3
4
1

2
3
1
1

15
24
19
23
21
21

40
95
60
64
68
81

25
18
22
19

95
59
86
73

b) Products:
Arts
Music
Folklore
Artifacts

3

1

1

c) Ideas:
1

22
26
21

89
113
91

2

21
27
22
25

77
115
89
103

1

5

21

1
1

86

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

In response to the fifth research question, which inquired as to the
content instructors believed should be included in Chinese culture courses to
assure the learner's understanding, there was again a wide variety of answers.

Common Themes and Trends
Research question 6 asked for the common themes in the Chinese
culture courses. Although the themes in the Chinese culture courses varied
greatly, some common themes emerged. To define these themes, part of the
answer was found in question 6 on the course content of the questionnaire and
part in responses to questions 7 and 8 in the same section. These questions
sought information about the strengths of the Chinese culture courses and
identification of the topics the instructors would like to teach if time
permitted.
Instructors were asked to choose areas of Chinese culture which should
be included in the courses.

These areas included Chinese communicative

skills, daily facts, history, literature and philosophy, knowledge of traditional
Chinese society, current happenings in China, and other areas the instructors
could list. It is notable that history, literature, and philosophy and traditional
Chinese society are rated most important. The responses to this question of
the questionnaire are detailed as follows, and presented in Table 12.
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Twenty-two instructors (76%) responded tor the area of teaching
communicative skills in the Chinese culture classes. Five instructors ranked
it 5-points, five scored it 4-points, six instructors gave it 3-points, three gave
it 2-points, and three instructors ranked it 1-point.
Regarding teaching about thff daily facts of Chinese life, twenty-one
instructors (72%) responded. Among them, five instructors ranked the subject
5-points, five ranked it 4-points, five gave it 3-points, two ranked it 2-points,
and four ranked it a one.
Twenty-eight instructors (97%) responded to the area of teaching
Chinese history, literature and philosophy.

Among the 28, twenty-four

instructors gave the topic 5-points, one gave it a 4-points score, and two
instructors ranked it 3-points. No one ranked it 2-points or 1-point.
In response to the question of teaching about traditional Chinese society,
twenty-seven instructors (93%) gave answers. Twenty-four of these instructors
ranked the subject 5-points, only one gave it 4-points, and two instructors gave
it 3-points. No one ranked it 2-points or 1-point.
Twenty-seven instructors (93%) responded to teaching about the modern
Chinese society. Among them, 17 instructors scored it 5-points, eight gave it
4-points, one scored it 3-points, and one scored it 1-point. No one scored it
2-points.
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Teaching about the current happenings in China was ranked by twentyfive instructors (86%). Of these, seven scored at 5-points, six gave it 4-points,
eight instructors scored it 3-points, two scored it 2-points and two gave it only
1-point.
Two instructors indicated their personal choices and ranked them
respectively. Comparison between Chinese culture and other cultures was
mentioned by one instructor who scored it 4-points. The gender issue in
Chinese history was mentioned by the other instructor who gave it a score of
5-points.
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Table 12
Common Themes in the Teaching Chinese Culture

Areas

5-points 4-points 3-points 2-points 1-point In stru cto r Weighted
Responding Total

Communicative
skills
5

5

6

3

3

22

72

Daily
facts

S

5

2

4

21

68

2

1

28

136

Traditional
Chin, society 24

1

2

27

130

Modem
Chin, society 17

8

1

1

27

121

Current
happenings 7

6-

8

2

25

89

Others

1

2

9

5

History,
literature, 25
philosophy

1

2

In question 7 of the questionnaire, the instructors were asked to list the
primary strengths of their Chinese culture courses and to list the top three
strengths in order of importance. This was an open-ended question. This also
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illustrated their choices o f what should be included in teaching Chinese
culture. The following is a summary of the top three primary strengths in
importance.
The topics of primary importance listed by the instructors were Chinese
films, the Western influence, history, current events, East/West comparison,
personal experience, focus on ways of thinking and practices, selective
viewpoints, blend of the traditional and contemporary cultural elements,
historical literature, the content based on the most recent research, and
comprehensive, thorough historical background.
The topics of secondary importance were Chinese history, Chinese
peasants’ perspectives, contact with the West, values, different viewpoints from
textbooks, diverse aspects o f the culture, feature films, culture study skills,
interesting reading, strong philosophy as a foundation, Chinese values and
beliefs, introduction to in-depth differences with Western culture, current
happenings in China, combination of traditional and modem Chinese social
life, and achievement in the arts.
The topics ranked third in importance were Chinese current events,
women and gender issues, Chinese languages, future development, examples
of the concepts of Chinese values, videos, 20th century events, gender roles in
%

Chinese culture, specialization of the courses, promotion of interest in anything
91

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Chinese, interesting and relevant economic developments of the past and
present.
From these strengths, the traditional focus can still be seen. Chinese
history was mentioned as primary in importance three times and of secondary
importance once. Chinese current events was mentioned once in each rank of
importance. Comparison between Chinese culture and Western culture was
rated twice as primary and in the second level of importance twice.
Question 8 on course content of the questionnaire asked the instructors
to list three topics that they would like to teach, but could not teach currently.
The first choice included Chinese ceramics, the role of ritual, psychology and
personality in traditional China, intellectual development, food culture,
concepts of labor and craft, personal interactions in the Chinese society,
Chinese literature, China's views toward the West, reasons for China's
feudalism, women's literature and art, contemporary literature in China, and
Chinese literature and philosophy.
Secondly, the instructors chose Chinese cooking, contemporary literature,
religious practice in traditional China, institutions, geography, definitions of
self, the arts, music, Orientalism, the cause of China's weakness before 1949,
relations with the West, Taiwan from a historical point of view, Chinese films,
festivals, and daily life.
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Their third choices included Chinese cinema, peasant agriculture in
traditional China, beliefs, gender issues, current events, Chinese ways of
thinking, Chinese contemporary daily life, Western novels on China, mass
media, and popular culture.
From the data collected regarding die common themes in the Chinese
culture courses, the response to research question 6 is that most o f the present
Chinese culture courses emphasized the themes of knowledge of traditional
China, Chinese history, literature and philosophy, and knowledge of
contemporary China.
Research question 7 asked what the current trends in content in Chinese
culture courses were. Several trends were found from the responses to the
prior questions in the questionnaire. The following trends were ascertained
from the responses from instructors to the various questions in the
questionnaire.
Trend 1: The traditional Chinese culture was emphasized in most of the
courses.

In answering the question regarding time periods taught, 29

instructors chose the Chinese culture before 1911, and 27 of them ranked it
third or higher, giving it the highest weighted ranking in importance.
Twenty-seven instructors chose to teach about the traditional Chinese
society. All of them ranked the subject third or higher in responding to the
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question of common themes.
Among the textbooks being used in the Chinese culture courses, the
highest frequency (chosen in four programs) of the textbooks used were the
ones by Confucius and Chuang Tzu, although texts ranged widely.
Trend 2: Ideological changes in China today were the focus in the
Chinese culture courses. A large group, 24 instructors, chose to teach this
subject and all of them ranked it third or higher, giving it the highest weighted
rank in importance.
Trend 3: Chinese customes/habits was the most important topic in the
teaching of behaviors. Twenty-three instructors scored it three points and
higher.
Trend 4: Chinese art was one of the most important elements in teaching
Chinese culture. Twenty-five instructors chose this subject and all of them
ranked it third or higher.
Trend 5: The beliefs, values and the concepts of family were listed
among the most important in teaching ideology in Chinese culture. Twentyfive instructors thought they were very important topics in teaching and most
of them ranked the subject third or higher.
Trend 6: Chinese history was an important part in the teaching of
Chinese culture. In mentioning the strengths of the courses, Chinese history,
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literature, and philosophy appeared as primary in importance three times with
highest rated importance of themes. In the themes, aspects and topics the
instructors would like to choose, the topics related to Chinese history such as
life in traditional China, China's feudalism, Chinese Buddhism, and Chinese
medicine were mentioned. Twenty-eight instructors chose to teach Chinese
history and all of them ranked the subject third or higher.
Trend 7: Besides the textbooks, videos and films were the main teaching
materials employed in class. Twenty-two instructors out of 29 used videos.
Twenty instructors used films.

Summary
From the responses to the questionnaires, it was found that the content
of the Chinese culture courses covered a broad spectrum of Chinese culture.
The themes, aspects and topics focused on by the instructors varied greatly.
Textbooks, videos and films were the most common teaching materials
employed in class.

Despite the variety of teaching content, theoretical

frameworks of traditional Chinese culture such as Chinese history, ideological
changes, Chinese traditional philosophy, literature, arts, and knowledge of
traditional China were emphasized more than any other content areas. As a
result, most of the courses consisted of imparting cultural knowledge.
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and

Chapter Five
Discussion. Conclusions. Recommendations

With the opening of its doors to the outside world in the early 1980's,
China has become a powerful international influence. Potential markets for
international trade, fast-developing industry, and high technology imports
demonstrate that there have been increased contacts and communication
between China and other countries.

There are also rapidly increasing

investments, imports and exports, construction projects, tourism, and academic
and cultural exchange programs between the Chinese people and other peoples
in the world. An increasing number of people want to learn about China for
business and other purposes.
As a result of this contact with the outside world, China has undergone
a process of rapid and drastic changes in its social structure and its culture.
These changes have influence in all aspects of Chinese life including the
traditional values, relationships with others, communication styles, even
changes in language, attitudes toward marriage, economic perspectives, and
more.

Chinese society today is no longer the society it was before, a

reflection of Confucius' and Mao's teachings.
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The demand for information about the old and the new China has
increased. Chinese culture courses offered in the colleges and universities
throughout the world provide opportunities for learning about China. In order
to determine what content is being taught for the rapidly changing China, it
was necessary to examine the content presented in these Chinese culture
courses. The purpose of this study was to identify and analyze the overall
content of current university-level Chinese culture courses in the United States
and Canada and to see whether and how these programs have incorporated the
rapid changes happening in contemporary China.
The major finding of the study was the emphasis on traditional Chinese
culture in the courses taught. The current content of Chinese culture courses
showed the focus was on traditional China and current China, but emphasized
traditional China more than any other period. Ideological changes in China
and economic changes, Western influences on Chinese culture and Chinese
current events were the major issues the instructors taught.

The research

showed that instructors of Chinese culture courses were trained in many ways.
A majority of them gained degrees in teaching cultures and had extensive
teaching experience. The content which the instructors believed should be
included in the courses included a variety of themes, aspects and topics and
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the variety covered all the hierarchy of culture. The common themes in the
Chinese culture courses were abstract concepts and ideas, Chinese history,
literature and philosophy, knowledge of traditional Chinese society, and
knowledge of modem Chinese society.

The traditional Chinese culture,

abstract concepts, ideological changes, Chinese history, Chinese art, the belief
systems, and the values and concepts of family were taught as trends of the
content today. This was taught through textbooks, videos and films, although
textbooks were the major teaching material used in class.

In addition to

textbooks, videos and films were employed to a great extent in teaching.

Discussion
The results of this study revealed that the essentials of the content
emphasized the traditional Chinese culture rather than present day Chinese
culture, and knowledge of culture rather than cultural communication skills.
How can one account for these findings? Several possible factors may be
operating, as discussed below.
First, the tradition in Chinese studies departments in the United States
and Canada may have been a classical one that focussed on China of an earlier
period. When the Chinese liberation occurred in 1949, instructors in these
programs may have been antagonistic toward the revolution and the New
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China, identifying with Taiwan or declining to return to China under the
communists. Instructors may have been expected to continue this tradition in
the United States and Canada.
Second, the revolution of 1949 cut off contact with the People's
Republic of China for almost 30 years for many scholars. Those responsible
for Chinese culture programs may have been unaware of what was then
happening in China. For example, they probably did not know the reformation
of social systems in the 1950's, the natural disasters and the three banners in
the 1960's, the cultural revolution in the late 1960's and the beginning of the
1970's, and the open door policy in the 1980's.
Third, the teaching materials available have focussed on traditional
China.

Traditional Chinese culture was probably emphasized more than

contemporary and current China because textbooks were the major source of
information. Fewer new materials about recent developments are available for
instructors or students. The use of textbooks with an extended time period
involved between writing and publication, and rapid changes happening in
China, would not include the most recent events going on in a day to day
changing China. In order for the instructors to teach about the daily changes,
some form of very current materials would need to be incorporated to a greater
extent than apparently is occurring now.
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Fourth,

many

Chinese

take

pride

in

the

long

history

and

accomplishments associated with the centuries of ancient China. They regard
these as the important ones with which to acquaint Westerners. More recent
history may seem less remarkable or even minor compared with China's
classical accomplishments. The anti-Communist attitudes in the West may
have contributed to viewing China since 1949 as a failed period for the nation.
Fifth, the exotic aspects of traditional culture may be regarded as of
greater interest to students in the United States and Canada than modem
developments.

This is apparent in the knowledge of China's art and

philosophy in the West. The different customs and social systems between
China and the outside world are often the focus of attraction to Westerners.
These five themes will be touched on appropriate points in further
discussion below.
A model of the content of Chinese culture courses would be an effective
way to illustrate findings, so a synthesized model was created with elements
of influences, content, and trends. The results follow.

Influences. The first research question asked about the Chinese culture
instructors' training. The majority of the instructors received training through
various methods. Most took courses to prepare for teaching and earned their
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degrees in teaching culture. They had six years or more experience in teaching
about Chinese culture and were formal faculty members in the colleges and
universities. The responses to the questionnaire indicated that the instructors
of Chinese culture were trained in various ways which included self-teaching
through reading and having life experience in China. When or in what part
of China these experiences occurred was not determined.

There was no

uniform guideline for training instructors of Chinese culture courses. There
was a long history of Chinese culture courses offered on campus (16 programs
had been offered for more than 10 years), which might indicate that the
instructors were well-prepared, or that there were few people available with
qualifications to teach the courses. The majority of the instructors received
their training through one o f two ways, either taking relevant course work or
earning degrees. The long history of the Chinese culture courses provided
possible opportunities for the instructors to keep their teaching status so that
they could maintain their long teaching experience. This might also have
limited innovation. Again, perhaps there were few people with the ability to
replace the instructors of long standing. Since there was no uniform guideline
for training the instructors, one wonders how it was determined that they were
qualified to teach the course. The trend of increasing student enrollments in
Chinese culture classes is apt to ensure that the courses are maintained at the
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colleges and universities. If the interest in the courses continues to increase,
standards may be set for instructors. This might mean that instructors would
need certain training in order to teach the many changes as well as the
traditional and historical perspectives o f China. The traditions in the long
term programs were not known. Since China was closed to Americans for
many years under the communists, the instructors may have been influenced
by traditions in Hong Kong and Taiwan rather than events in China after 1949.
Research question 3 asked what general teaching materials were
employed in these Chinese culture courses. It was found that textbooks are the
main teaching material employed. A textbook may be used because it is still
the most affordable and available material for students and instructors.

It

facilitates learning and teaching by serving as a guideline and a record of
content for students' reviewing information and for testing knowledge gained
from the courses. Also, the consistency of content in a textbook provides a
basis for the Chinese culture courses, but it also limited innovation. However,
textbooks on China would be difficult to keep updated since China is changing
so rapidly.

In order to teach about current China, supplementary updated

materials would need to be used. The question arises then as to how much
emphasis is placed on using very current information. Have the instructors
used sufficient daily newspapers? Are the films and videos very current or are
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they three or four years old? Textbooks take probably three to five years from
research and writing to the publication and use in a classroom. In a course on
current China, that could be quite outdated when it reaches the classroom.
The other materials used in teaching Chinese culture included films,
movies, slides, videos, native speakers, field trips, newspapers, and magazines.
Among them, videos, films and movies were used in the majority of programs
(videos used in 22 programs, documentary films used in 20 programs, movies
used in 14 programs) because they could show the content visually and
impress the students deeply. Every film or movie would make its characters
stand out from the common life, providing students with a more condensed
historical background, a specific social situation, and illustrating characters
living with different cultural levels. Students could see various a ^ e c ts of the
target culture and build a feeling of how people communicate in real situations
of that culture. As cited in Chapter 2, other culture courses employed films
in teaching because the instructors thought films portrayed different aspects of
culture (McFarlane, 1945) and reflected deep layers o f collective mentality and
the unseen dynamics of human relations characteristic of the inner life of a
culture (Duncan, 1989). However, a question arises whether these films and
movies are true to life or whether they are commercially produced versions.
Further research and analysis are needed in the field.
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Slides were used as a visual teaching material tool. However, they were
usually taken by individuals or tourists or were slides taken by people for
marketing purposes. These would have a bias based on the interest of the
individual taking the picture or the company using the slides for their
purposes. They probably serve a purpose of illustrating scenic areas, special
places or buildings but do not document social changes. Slides are not as
popular as films or movies about Chinese culture, as it is difficult to perceive
the major characteristics of the culture and its trends in still pictures. Since
the representativeness o f slides of a culture is restricted, their academic value
is of course limited.
Native speakers could give the students an ethnographic experience in
learning cultures, but availability of native speakers and the extra planning for
such a class may limit the instructors from inviting them. It might be difficult
to find native speakers with good communication skills in both English and
Chinese.

Native speakers would be valuable if the instructors were also

teaching the spoken Chinese language.
Although they may be of interest to students, field trips were only
chosen by 10 instructors as another resource in teaching Chinese culture. Field
trips need extra time and funding, plus preparation for the students and followup planning by the instructors, so they may not be widely used.
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In order for newspapers and magazines to be utilized in the Chinese
culture courses, the instructor would need to be versed in both English and
Chinese to read, interpret and instruct about the daily events of current China.
A variety of such print materials would need to be reviewed and topics chosen
to cover a broad range in order to avoid a bias from one publication.
Since only a few Chinese newspapers and magazines were published and
imported to the United States and Canada, their availability was very limited.
Their content mainly covered the daily life in current China or North America.
Relating newspapers and magazines needs much preparation if an instructor
plans to use them within a theme as a part of the planned curriculum.

It

would take much time for an instructor to arrange the information into themes
or topics in ^aching. The instructor could have topics that just intruded
current events as they were reported rather than include them within their
curriculum theme.
Inviting speakers from other departments or from the outside community
as guest speakers could provide students with their different perspectives of
Chinese culture. Using Chinese music tapes and Chinese paintings to illustrate
the arts would be a way for instructors to include these themes in their
courses. However, few chose this means for the purpose of teaching about arts
and music of the Chinese culture.
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Contents.

The second research topic questioned the content of the

Chinese culture courses. It was found that the content of the courses included
all time periods, but knowledge of the traditional Chinese culture was
emphasized more. This was probably due to the availability in the United
States and Canada of textbooks and other references that were largely related
to traditional China. For about a half century when China was isolated from
contact with the outside world, cultural exchange was impaired. Up-to-date
cultural information, especially textbooks reflecting the current Chinese
society, were rarely available for Chinese culture courses in Western countries.
On the other hand, there have been many books and materials describing
traditional China and all aspects of its society since the early days when
Westerners visited China.
Second, since feudalism has been the main ideology of China and
traditional China was the time period when feudalism took shape and fully
developed, the instructors may have thought that it was important to teach
about traditional Chinese society in order for students to understand the
essence of Chinese culture. With the knowledge of traditional China and its
ideology, and feudalism, students can have a better and deeper understanding
of what happened in China later, the events like the May 4th Youth Movement
in 1919, the cultural revolution in the 1960's and the Tian An Men Square
107

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Incident in 1989. All the events in Chinese history in this century could be
related to feudalism.
Third, although the knowledge about traditional China covered a broad
range of Chinese culture, it is comparatively consistent and fixed through the
long heritage of Chinese curriculum and instruction. The themes and topics
like Confucius's Thoughts, Taoism, the inventions of paper, compass,
gunpowder and printing, the twenty-four dynasties and the power struggles in
the court and royal families, the origins of Chinese festivals and holidays, and
other historic knowledge would remain the same in teaching. This led to the
possibility of this consistent teaching content and it made for reliability of
evaluation.
The result of this research question confirmed the results found in
Chapter 2 about the content in other Chinese culture programs. They taught
about the knowledge of traditional China. Introduction to traditional artifacts
(Smithsonian Institution, 1991), traditional Chinese religions and philosophies
(Keyser, 1991; Tom, 1980) were included in those programs.
Regarding contemporary China, ideological changes and economic
changes were the topics most instructors chose to teach (research question 4).
The emphasis on ideological changes seemed to be the same as the content in
other Chinese culture courses (Keyser, 1991; Tom, 1980).
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Since the ideology and its changes in a culture play leading roles
affecting other aspects of a society, it is an important category to teach in
Chinese culture courses. Comparatively speaking, due to the fact that ideology
is one of the core elements in a culture, it changes more slowly than most
other elements, especially the elements in the categories of behaviors and
products. It represents leading thoughts in Chinese culture with changes and
trends of the Chinese society following the changes in ideology. It is always
a challenge to study the developing patterns of ideology in China. Through
understanding its changing patterns, students can analyze an event or incident
that might happen in the future.
In addition to the importance of ideology, textbooks about both
traditional and modem Chinese ideological issues were available in the United
States and Canada. As a result, it would be possible for the instructors to gain
cultural knowledge through reading and to attain teaching experience of the
same or similar content over the years. As for contemporary Chinese society,
a practical interest among both academics and others was often raised to leam
whether communist China would change ideologically to a capitalist China
after China opened its doors in the late 1970's.
The second important issue identified in teaching was economic
changes, which was related to ideological changes, open-door policy, and
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western influences. The current economic changes in China have been rapid
and drastic. The trade between China and the outside world increases daily
and China has become one of the major trading partners of the United States.
The great economic potential of China has attracted people from all over the
worid. So far, there have been many reports and articles on the topic in both
Chinese and English. Also the topic is practical to the students in their future
career development. This result appeared to be similar to the content of a
French culture class by Uber and Grosse (1991), cited in Chapter 2.
Western influences, current events, open-door policy and high tech
imports seemed to be four topics considered moderately important to the
instructors. They are related to each other in Chinese culture because one
affects the others. The open-door policy has brought Western influences to
China through high tech imports. Among the four items, the open-door policy
is the key element. Without it, most current events would not have happened
and the Western influences and high tech imports would have been largely
restricted.

Studying the open-door policy in China leads students to

understand the current Chinese government attitude towards the outside world
and to envision potential opportunities and pitfalls in the Sino-American
relationships. However, the training and preparation for the topic requires
professional knowledge, especially that of the Chinese political sciences and
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modem history and economics. Only 18 instructors chose to teach the opendoor policy though, for reasons cited above, it is an important topic to teach
in Chinese culture.
generally.

This is a weakness in the Chinese culture courses

If there was improvement in the standards for preparation of

instructors, the open door policy could be included in more Chinese culture
courses.
Relating to the open-door policy, Western influences and high tech
imports were presented in the Chinese culture courses. As for the Western
influences, there have been many records in written materials since Marco
Polo's time. Twenty-one instructors chose to teach the subject.

It is not

difficult to collect materials about the topic from the Chinese history books
whether in English or in Chinese. On the other hand, to teach about high tech
imports demands professional knowledge plus up-to-date information.
Although we know that China now has the Internet, high speed computers and
fax machines, it would be time consuming to collect and organize the
information of how these factors affect Chinese culture, into a planned
curriculum. In fact, the application of high tech in current Chinese society is
still limited to certain urban areas. It is not surprising that only 18 instructors
were interested in teaching the topic.
Current events could be seen as a result as well as a comprehensive
111

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

reflection of all other factors. Current events provide students with up-to-date
information on Chinese culture.

The topic seemed to be a moderately

important topic to the instructors, even though the sources would be
newspapers, magazines, TV, radio broadcast, and other current media available
in the United States and North America. Students should be reviewing all
these areas for a more comprehensive understanding of today's China. Then
they could discuss issues with the information they have learned from these
sources. These sources could provide practical and precise facts or data for
studying current China. However, it is time consuming for the instructors to
keep watching and select the current events in China and incorporate them
appropriately into the curriculum.
The content of the Chinese culture courses which the^instructors
believed should be included to assure the learner's understanding covered
almost all aspects of Chinese culture (research question 5). However, the
scores showed a range of responses with different degrees of emphasis in the
instructors' choices.

In the category of cultural behaviors; customs/habits,

holidays, daily life situations, celebrations and gestures were scored in
descending order. The result could be explained in that the general Chinese
customs/habits, holidays, daily life situations and celebrations have been
recorded in written language for a long time and most of them are still
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observed today. The content of these topics can be readily contrasted and
compared with the same topics in Western cultures. The most favorable rating
for customs/habits may be due to its long heritage from generation to
generation in Chinese society and to its close relationship to the core of
Chinese ideology, feudalism.
Holidays have also been a basic part of teaching other cultures.
Holidays was emphasized less due to changes in holiday celebrations according
to the political atmosphere. For example, most holidays disappeared during
the cultural revolution because it was thought that the holidays were from a
feudalistic tradition. Holidays are easier to arrange into a curriculum than
daily life situations, which scored second highest.

Since China is a large

country with r$any different nationalities, daily life situations at all economic
levels are varied and change quickly due to the rapid national economical
changes.

Only recently has knowledge of daily life in the revolutionary

periods become known. Therefore, it would be difficult for the instructors to
catch the most typical among ever changing life situations and include them
in a comparatively consistent teaching plan. The researcher wondered whether
the daily life situations recorded in existing materials reflected the current
changes.
Celebrations were third in importance. Celebrations are similar to the
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holidays, and are influenced by politics as well. For example, October 1 has
been the National Day of the People's Republic of China since 1949, while
October 10 is still observed as the National Day of the Republic of China in
Taiwan.

Such comparisons can be readily made and could help students

function appropriately in tire target culture. Thus, an additional reason for
instructors to choose them might be because of an abundance of material on
celebrations and their practicality for functioning in the real world.
Gestures are one of the important communicative skills in understanding
a culture, but they can be subtle, and how one is to put them into a curriculum
and into teaching practice requires authentic and broad knowledge in cultural
communication of an individual instructor. In addition, there are not many
teaching materials available in publication or any other records on the<topic.
Without teaching materials, this is a difficult topic to impart to students.
As

for cultural

products,

Chinese arts and

folklore received

comparatively high weighted scores (arts: 95, folklore: 86). Such products
may have appeal because they are exotic and long associated with Chinese
cultural traditions. The themes (e.g., bamboos, landscape), the materials (e.g.,
rice paper, brush) and the methods in Chinese arts have their own
characteristics. Chinese arts represent the spirit and values of Chinese culture.
The knowledge of Chinese arts is familiar to Western cultures due to the long
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history of import from Asia as weli as Westerners' tourism.

At present,

American museums have rich collections of Chinese arts. Their photographs
and copies are displayed in most of the academic institutions in North
America.
Since Chinese folklore has a close relationship to Chinese customs/habits
and literature, folklore was similar to that of customs/habits. With the wide
spread of its stories (e.g. Monkey King) and description of Chinese culture
(e.g. symbolic meanings of colors in wedding and funeral), folklore provides
students with many interesting examples and theories behind them. It has a
comparatively fixed framework since it represents a heritage from traditional
Chinese society so that many materials had been available to the outside world
before China closed its doors in the early 1950's. The consistency with today's
content would seem to make folklore one of the important focuses in teaching
about Chinese culture.
On the other hand, Chinese artifacts and music received comparatively
low weighted scores (artifacts: 75, music: 59).

Lack of materials about

Chinese artifacts or Chinese music in culture programs could be one reason for
the low scores. In addition, instructors need to be trained with Chinese music
and it is hard for instructors to foresee the trends of artifacts in Chinese
society. Chinese music has never been accorded the importance in the West
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that Chinese has received. For example, Chinese opera, which has appealed
to all classes in China, has not been popular in the West. The other reason
might be that these two topics develop according to the fashion of the culture.
The topics of ideas included most of the abstract concepts in Chinese
culture.

At least 20 of the 29 instructors scored all of them high in their

responses (all items received weighted scores of over 88). Values, beliefs, and
the family scored above 100. The findings seemed to be consistent with the
cultural categories listed by Robinson (1985). All the items the instructors
chose were the core concepts of a culture. Compared with the items in the
N

categories of behaviors and products, the items in the category of ideas would
be most important to assure the students' understanding of the frame of a
culture. Among the responses, beliefs, values and family concept were scored
with the highest points by most of the instructors with beliefs chosen by 27
instructors, values chosen by 26 instructors, family chosen by 25 instructors.
The three items are related to each other and they have been the most original,
essential concepts in the Chinese society since its inception.

The beliefs

consisted of the elements of Chinese philosophies such as Confucianism,
Taoism, and other religions, as well as recent ideologies, which together have
guided the Chinese society for thousands of years. Under the guidance of
beliefs, the Chinese value system was formed. Family developed and reflected
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the beliefs and values, and it was and still is, the very basic unit of Chinese
society.

When any cultural elements are touched, these concepts are

necessarily going to be involved. Thus, they are of primary importance in
studying the essence of Chinese culture. Indeed, that may account for why
these items received the highest scores among all items.
The strengths listed by the instructors and the wish lists of topics
covered a variety of areas. The topics of traditional China, Chinese history,
China's feudalism, Chinese philosophy and Chinese literature won the favor of
the instructors.

These areas can easily form the basis of Chinese culture

courses because there is an abundance of existing materials available, which
are well organized for teaching. They deal with the historic and theoretical
materials known to the West for many centuries. These topics represent the
essence of Chinese culture and the consistency of them provided the instructors
with both content and teaching materials. This seemed to match the historical
content being taught in class in the research question 2, which asked about the
content of Chinese culture courses.

However, the instructors expressed a

desire for additional topics. This opens the option for the development of
teaching materials which would cover areas not currently being taught.
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Trends. Research questions 6 and 7 looked for the common themes
taught in current Chinese culture courses and the trends in Chinese culture
course content used today. Since they could be regarded as summaries of the
study and related to each other, they are discussed together in this section.
The common themes discovered from the responses of instructors of
current Chinese culture courses were Chinese history, literature and
philosophy, knowledge of traditional Chinese society, and knowledge of
modem Chinese society. The trends in the content of Chinese culture courses
used today were identified as the traditional Chinese culture, beliefs, values
and concepts of family, and Chinese history in Chinese culture.

The

textbooks, videos and films were the main teaching materials used in class.
The results of these two research questions seem compatible. The resource
materials, consistency of content, and extended teaching experience provided
the instructors with a solid foundation to teach traditional Chinese culture
knowledge in their current Chinese culture courses. With affordable books,
audio/video tapes, movies and films on the historical subjects, the instructors
could manage to teach the content maximally despite possible restricted
funding and time. However, because of the prominent changes taking place
in Chinese culture in recent years, the instructors were looking forward to a
transition to the study of current China.

They needed to introduce the
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happenings in today's China now, which would meet the requirements of the
current job market, international trade, and communications between China and
other countries. But due to the long cutoff of diplomatic relations between
China and the Western countries, up-to-date materials for contemporary
Chinese society are not as systematic or readily available as the materials
about traditional China. The instructors would need to develop their own
curriculum and instruction about current China.
As for the content and its trends, several distinguishing features could
be seen in these Chinese culture courses. First, knowledge of traditional China
would help the students understand today's China. Studying the ideology of
traditional Chinese culture, which mainly consists of feudalism and its
historical systems, would provide clues and similar examples for the students
to analyze current happenings (e.g., the Tien An Men Square Incident in
1989).

Second, since Chinese history was emphasized in current Chinese

culture courses, students would have a comprehensive view of China. This
would give them a better understanding of any new facts or sudden culture
changes going on in contemporary China.

Third, since knowledge of

traditional Chinese culture survived the long period of Chinese history, it could
deeply impress the students with its exceptional achievements and continuity
and provide them with a framework to understand today's China. Although
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the emphasis of most courses on the traditional Chinese culture would not
directly reflect today's Chinese society, it would show the gems of Chinese
culture. In fact, the traditional knowledge of China has been preserved and
inherited better outside of China perhaps due to political changes and
upheavals in China, thus making the study of traditional China possible.
A synthesized model of the above information of the influences,
contents and trends is presented in Table 13.
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Table 13
A Synthesized Model for Explanations of the Current Content
Influences
1) Training of instructors (most instructors were
trained in the U.S.) and beliefs in traditional
Chinese culture
2) Needs of learning Chinese culture (reflected
in student enrollment)
3) Materials of traditional Chinese culture
Resourceful and available materials on
traditional China and its consistency in content

Contents
1) Traditional Chinese society including Chinese
u
history, literature, philosophy
2 ) Current Chinese society
(developing subject based on needs)

* __________________

Current trends
1) Traditional Chinese culture
(feudalism and its social systems)
2) Traditional beliefs, values, concepts of family
3) Traditional history
4) Current Chinese Society
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When compared with previous studies on culture cited in Chapter 2, the
content of the Chinese culture courses seems comparable in this study. The
courses surveyed for this work were similar in content to Tylor's (1871) first
definition and study o f culture which included knowledge, belief, art, morals,
law, and customs, Rivers' (1926) study of culture which included kinship
system, sun cult, agriculture, and mummification, Boas' (1924) study of culture
which included languages, myths, art forms, and value system, and White's
(1959) study of culture which included speech, codes, customs, institutions,
kinship marriage, nations, wars, and industrial energy.
This current study also appeared to match the content of other culture
courses cited in Chapter 2. The topics in those culture programs included
bullfight (Taylor & Sorenson, 1961), realia (Clavijo, 1984; Pino, 1990^Stock,
1992), geography, transportation, media, etiquette and money (Oddou &
Clavijo, 1983), celebrations and holidays (Tom, 1980), literary works
(Christian & Sharp, 1967; Marguardt, 1967), folklore (Miller, 1973), films
(McFarlane, 1945; Duncan, 1983), arts (Smithsonian Institution, 1991),
calligraphy (Ching, 1983), religions and philosophies (Keyser, 1991), and
historical figures (Lorantas, 1983).
Compared with the guideline of French cultural competence (AATF,
1995), the overall content of the Chinese culture courses seemed to cover
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almost all the seven cultural categories mentioned in teaching French culture:
the cultural context of communication, the value system, social patterns and
conventions, social institutions, geography and the environment, history, and
literature and arts. Since there is no national guideline for Chinese cultural
competence, a comparison with other guidelines for teaching cultures would
be one of the criteria to discover whether the content of the Chinese culture
courses was as complete or comprehensive as it needed to be. The comparison
revealed some common themes and common topics in teaching cultures.
Theoretically, the result of the study matched most of the content in the
emergent model of teaching culture (Nostrand, 1967).

In the first two

categories of the model, national character, art form, language, family, religion,
economic institutions, political and judicial institutions, education, intellectualaesthetic issues, recreation, communication, status of groupings by age and sex,
interpersonal and intergroup conflicts were included. All these issues appeared
in the content of the Chinese culture courses or on the wish list of content
found in this study. Since Nostrand’s model of teaching culture was widely
employed in the United States and Canada, it would appear that the Chinese
culture courses offered on campus followed the mainstream of teaching culture.
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Conclusions
The study accomplished two purposes: (1) the determination of the
overall content and developing trends of Chinese culture courses offered in the
colleges and universities in the United States and Canada and (2) the tendency
toward teaching about the rapidly changing contemporary Chinese society
without sufficient updated materials. The results of this study indicated that
the overall content was mainly related to the traditional Chinese society with
the emphasis on the abstract concepts and Chinese ideology. The courses did
not appear to reflect much of the current Chinese society, especially the drastic
changes in recent years.

However, among the textbooks used frequently,

books on modem China were included by the instructors. Also current events
and Chinese contemporary daily life were mentioned as the topics in the wish
list of content. Current events in China and knowledge of modem China
appeared to be of high interest to the instructors.

All these implied the

intention of the instructors to teach today's China. In sum, based on the data
collected, instructors placed considerable emphasis on the knowledge of
traditional Chinese culture in the overall content of the Chinese culture
courses, with what appeared to be the beginning of a trend toward knowledge
of a more current China.
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This study of the overall content of Chinese culture courses offered at
the college level is unique in its field and has presented information that has
not been collected previously. The major findings addressed issues in the
content of current Chinese culture teaching. In addition to the major findings
concerning course content, general information about the courses has provided
a profile of Chinese culture courses in North America.

Recommendations
In this section, recommendations are made for improvement of the
content as well as for further research. First, the results of this study should
be an aid for the instructors o f Chinese culture courses to determine the overall
content offered currently in Chinese culture courses at the college level in the
United States and Canada. Based on the results of the study and the current
happenings in China, it is recommended that more materials on Chinese
current events, as well as up-to-date communicative skills be included in the
Chinese culture courses. An effort should be made to keep pace with the rapid
development of Chinese life and culture and combine this information with the
existing materials.
It is highly recommended that instructors integrate more Chinese arts in
the teaching of Chinese culture. The current Chinese arts can represent the
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latest trends in culture. Also the fiftrr industry in China will provide up-todate reflection of the Chinese society.

The Chinese film industry have

developed fast since China opened its doors.

There have been numerous

modem Chinese documentary films and movies available in the media centers
on campuses. Instructors can use them as examples to study today's China.
Although there is an intersection between language and culture, this study did
not focus on their relationship.

However, studies on how the Chinese

language and culture correlate with each other would provide different
dimensions to investigate the content of the Chinese culture courses.

It is

recommended that such studies be conducted in the future.
More in-depth studies on the goals, teaching strategies, and evaluation
methods should be conducted for current Chinese culture course^. Together
with this study of the general content of Chinese culture courses, these studies
should provide an additional and more comprehensive profile of Chinese
culture courses. The results of data from this study would be an aid and a
stimulus for instructors to improve the courses on Chinese culture. It would
help provide a standard for such courses too.
This study could be repeated in seme years to determine whether the
overall content of Chinese culture courses has remained the same, or has
changed significantly.

It is also hoped that a larger proportion of the
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instructors would give their input in such a study and share their knowledge
and experience in teaching Chinese culture.
A model to describe current Chinese culture or teaching of Chinese
culture is illustrated below. There are three levels in the culture: ideology,
system, and materials. On the ideology level, there are current beliefs, values,
and the thoughts which can influence the leaders of the country.

On the

system level, there are the current governmental systems and structures which
include the top leaders, and their policy making in all the departments of the
country and the constitutions, laws, rules and regulations of Chinese society
today, (e.g., the open-door policy, educational system, and economic system).
On the material level, all the cultural products such as behaviors of people,
literature, th^current economic changes, Western high tech imports, current
happenings and daily communication are included.
The relationship among the three levels is that ideology guides the
system and the system issues permission and possibilities for producing
cultural materials. It is always the change in ideology that leads the other
changes in the culture. Changes in ideology would be observed through the
changes of system, such as national policies, and the leaders at different levels.
Then with the changes of system, mainly the laws and regulations, people
would develop any cultural behaviors or make any cultural products according
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to directions which the system points to. The crucial part of the Chinese
culture is what and how the top leaders receive influences of the ideology in
which they are interested.
This practical model is presented in Table 14.

<?
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Table 14

A Practical Model of the Development
of Current Chinese Culture

Material level
A
System level
—

4 —

Ideology level

—

System level
t Material level

—
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Examples that fit the model can be noticed in many areas of the culture
in recent years; the influence of Western thought on modernization on the top
Chinese leaders after the downfall of the gang of four in 1976, and the practice
of the open-door policy have brought the current rapid expansion of Chinese
international and domestic economy. However, since feudalism still plays an
important role in China and has pervaded its culture for thousands of years, the
Western democracy would not go along well with the Chinese feudalism. The
Tien An Men Incident (June 4, 1989) represents a retrogression in China's
progress towards democracy.

After that, the thoughts of economic

modernization, but not political, remained as the mainstream in the Chinese
culture, which led the top leaders to emphasize the economics and to keep and
increase contacts with the outside world.

As a result in today's culture,

economy is an essential topic for all walks of life in the country.
To teach current China or modem Chinese culture, it is essential to
teach the ideology of the time period. The system and material levels of the
culture are merely a reflection of the ideology level.

With ideology as a

guideline of a certain historical period, students can understand the cultural
products more deeply; with rich materials as facts or examples, the students
can look for the leading ideological thoughts which dominated the historical
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period. This model provides the instructors with ways to guide students in
studying Chinese culture, from both concrete to abstract and from abstract to
concrete.
In order to collect up-to-date information about Chinese culture, access
to the Internet is highly recommended. The Internet is the world's largest
computer network.

With the internet, the instant access to an almost

indescribable wealth of information, which includes a variety of information
about China, can be achieved for creating and revising curricula about Chinese
culture (Krol, 1992).
InfoSeek, etc.),

Through search engines (e.g., Webcrawler, Lycos,

instructors can locate the latest developments in business,

international trade, government, travel, real estate and many other aspects of
day-to-day Chinese life. For example, China News Digest (1996) in both
English and Chinese can be read and printed out, from which the previous
day's news on China is obtainable. These current events could be woven into
the curricula as a part of China's living and breathing culture.

Detailed

information about Chinese universities and colleges can be accessed. This
information would help instructors plan exchange programs such as summer
academic trips and joint Chinese programs.

Also information about the

societies of Taiwan and Hong Kong is available on the Internet. Instructors
can collect materials for comparisons of mainland China, Taiwan and Hong
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Kong. Through e-mail on the internet, instructors can directly contact pen-pals
or colleagues in the major cities in China. In this way, teaching materials
about current Chinese society can be compiled and discussions can be held
through the Internet domestically and internationally. Listserves on China and
newsgroups on China would provide instructors with a variety of topics and
their latest discussions and development. Instructors can exchange information
and opinions on current Chinese life and politics too.
Finally, a guideline of Chinese cultural competence should be written
and published for Chinese culture courses in North America, at least in the
United States. Without a uniform framework for Chinese cultural competence,
it is difficult to evaluate the content of Chinese culture courses.

More

importantly, the guideline would help instructors not only select content, but
also set goals and objectives, and determine teaching strategies and evaluation
methods.
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Curriculum and Instruction

W est Virginia University
College of Human Resources and Education
PO BOX 6122
MORGANTOWN WV 26506-6122

November 10, 1995
Dear P rofessor o f Chinese cu ltu re:
I am a do cto ra l stu den t in Curriculum and I n stru c tio n a t West Virginia
U n iversity. I would lik e to request your help with my doctoral research
which focuses on information about Chinese cu ltu re courses. The purpose o f
th is stu d y is to determine content and m a te ria ls used in teaching Chinese
cu ltu re in c o lle g e s and u n i v e r s it i e s in the United S ta te s and Canada.
There i s not much e x i s ti n g data d escrib in g the o v e r a ll content o f
c o lle g e le v e l Chinese c u ltu re courses. I t is important th a t we fin d out
what is being taught in c la s s e s now and how the teaching m a teria ls r e f l e c t
current Chinese s o c ie ty . The r e s u lt o f t h i s stu d y would be very useful to
the p ro fessio n .
Since the
cu ltu re courses
Chinese c u ltu re
questionnaire?
20 minutes.

s tu d y is intended to include a l l the c o lle g e le v e l Chinese
in the U.S. and Canada, i t is very important th a t vour
course be included. Would you k in d ly f i l l out the enclosed
Completion o f the questionnaire should not take more than

A copy o f vour Chinese cu ltu re s y lla b u s o r o u tlin e w i l l be highly
appreciated. You may a tta ch i t to th is q u estio n n a ire.
I f you would lik e to receive an a b s tr a c t o f the major findings o f th is
study, p lea se check the box a t the end o f the quest ionnai re.
Your
p a r tic ip a tio n in th is stu d y is voluntary. C o n f id e n tia lity and anonymity wi l l
be maintained. I f you would lik e to use Chinese to respond, p le a se do so.
I would l i k e to ask you to f i l l out the enclosed the questionnai re
p r io r to December 6. 1995.
I have enclosed a stamped, s e lf - a d d r e s s e d
envelope for your convenience. I f you have any questions, p le a s e fe e l free
to c a l l or w r ite me. I h igh ly appreciate your a s sista n c e and thank you very
much for p ro vid in g your important input in to my doctoral research.
S in cerely,
Z i-qia o Zhang
1047-1 Maiden Choice Lane
Baltimore, MD 21229
Tel: (410)737-8177
*THIS PROJECT HAS BEEN REVIEWED BY WEST VIRGINIA UNIVERSITY COLLEGE OF HUMAN
RESOURCES & EDUCATION HUMAN SUBJECTS EXEMPTION REVIEW COMMITTEE (PHONE: 304293-7073)

304 293- 3441/3442
E q u a l O p p o r tu n ity / A ffirm ativ e A c tio n I n s titu tio n
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Questionnaire
Instructor information
1. University/College.: ___________________
2. Academic rank: ________________

3.Department:_______________

4. Are you currently teaching Chinese culture?
a)

Yes

b)

No

5. When did you last teach this course?
a)

current year b)

c)

3-5 years_ ago

1-2 years ago

6. How long have you been teaching Chinese culture?
a)

0-1 year b)

2-5 years

c)

6 years or more

7) How did you learn the subject? Check all that apply.
a)

took courses

b)

self taught through reading

c )___ traveled or worked in China
d)

t e amed with a trained colleague

e )___ gained a degree in teaching culture or Chinese
culture
f )___ grew up in China
Please rank your answers from most important to least important
for items 8 - 1 1 . (5=most important, 4=important, 3=OK to
teach, 2=less important, l=!east important).
8. What time period(s)
teach?
a)

Before 1911b)

c)

1949-1978 d)

of the Chinese

culture do

(did)

1911-1949
1978-present

(over, please)
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you

9.

What aspects a£_ the Chinese culture do
important to introduce to your students?

you

think

are

a) Behaviors
gestures

___ customs/habits

holidays

___ celebrations

foods

daily life situations
b) Products
arts

___ music

folklore

artifacts

c) Ideas
politics

___ values

economics

___ beliefs

family

___

education system

___ government

___ others (Please describe)

10. What aspects of the Chinese culturedo you think are the
most difficult for the students to learn?
a )____ abstract concepts/ideas
b )____ concrete concepts (e.g. the Chinese social
structure)
c )___ communicative skills
d )___ others such as _______
11. What would you teach to reflect today's Chinese culture?
a)__ current events
c)

b)

economic changes

e )___ high tech imports
g)

open-door policy

d)

current Western influences

f) ___ ideological changes

others (Please describe)
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Course description
1. What is the title of your Chinese culture course?

2. How many credits are granted?

a)

quarter system

___

b)

semester system

3. How is your course scheduled?
a)

minutes per section (time),

per week, c)

sections (times)

weeks per academic quarter or semester

4. How long has this course
a)__ 0-2 yrs

b)

b)

been offered on your campus?

3-5 yrs

d)__ more than 10 years

e)

c)

6-10 yrs
don't know

5. How many levels of Chinese culture courses are there?
undergraduate ___

___

graduate ___

6. The approximate number enrolled each year in your course
is: a)
d)

1-10

b)

11-20

c)

21-50

more than 50

7. Which of the following best describe your enrollment trends

a ) __ increasing

b)

decreasing

c)

stable?

Course content
1. Describe the textbooks of your Chinese culture course.
a)__ self-compiled

b)___purchased

c)____both

2. Names of texts and authors:____________________________
(over, please)
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3. Are the textbooks adequate for your needs?
a)__ Yes

b)

No

4. Do your students value them?
c)__ don't read

a)

Yes b)

No

Please describe their feedback.

5. What resources other than textbooks do you use in class?
Check all that apply.
a)

films

b)

movies

e)

native speakers

c)

f)

slides

d)

videos

field trips

g )___ newspapers and magazines
h )___ other (please describe)

6. The following areas should be included in courses in Chinese
culture: (Please circle your choice, 5=strongly agree,
4=agree,
3=neither
agree nor
disagree,
2=disagree,
l=disagree strongly)
communicative skills

5 4

3

2

1

daily facts

5 4

3

2

1

history, literature and philosophy

5 4

3

2

1

knowledge of traditional Chinese society 5

4

3

2

knowledge of modern Chinese society

5

4

3

2 1

current happenings in China

5

4

3

2 1

1

others (please describe and rank):
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7. What are the primary strengths of your Chinese culture
course? Please list 3 in order of their importance.

8. Please list 3 topics that you would like to include that
time does not currently permit you to teach:

Thank you very much for your participation in this study. If
you would like to receive an abstract of this study after it
has been completed, please check here:
Yes
Please return the completed questionnaire and your syllabus or
course outline in the enclosed self-addressed stamped envelope
to:
Zi-qiao Zhang
1047-1 Maiden Choice Lane
Baltimore, MD 21229
Prior to December 6. 1995
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Post card:

Hif [ sent you a questionnaire about your Chinese culture course in November.
I would greatly appreciate it if you would complete it and return it at your
earliest convenience. If it does not apply to you, please pass it to someone who
teaches Chinese culture in your university.

Thank you very much.

Zi-qiao Zhang
1047-1 Maiden Choice Lane
Baltimore, MD 21229
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Appendix B

Titles of C heese culture courses
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Titles used in the Chinese culture courses
in the colleges and universities
of the United States and Canada

Elements of traditional Chinese culture
Aspects of Chinese culture
Understanding China
Chinese calligraphy: theory and practice
Chinese fiction
Chinese fiction and drama
Chinese literature
Chinese history
China: twentieth century
Chinese Buddhism
China (with specific titles)
Chinese thought and way
Introduction to China
Elements of modem Chinese culture
Traditional Chinese culture
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Chinese treasures and cultural heritage
Order and chaos in China and the West
Culture and personality in China
Chinese popular religion
Ethnology of China
Introduction to East Asian cultures: China
Chinese culture through films
Introduction to Chinese culture
Introduction to Chinese civilization
Literature and culture of China from tradition to modernity
East Asian civilizations
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Appendix C

Textbooks listed for Chinese culture courses
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Textbooks listed for the Chinese Culture Courses
in the Colleges and Universities
of the United States and Canada

Arthur, W. (1939). Three wavs of thought in ancient China. CA: Stanford
University Press.
Ba, J. (1989). Family. Prospect Heights, IL: Waveland Press.
Cao. X.Q. (1958). Dream of the read chamber. NY: Doubleday.
Chang, K.C. (1983). Art, myth and ritual: The path to political authority in
ancient China. Cambridge: Harvard University Press.
Chang, J. (1992). Wild swans: Three daughters of China. NY: Doubleday.
Chen, Y. (1981). The dragon's village. NY: Viking Penguin Books.
Chuang, T. (1964). Basic writings (B. Watson. Trans.). NY: Columbia University
Press.
Clayre, A. (1985). The heart of the dragon. Boston: Houghton Mifflin.
Confucius. (1982). The analects (D.C. Lau, Trans.). NY: Penguin Books.
Cooper, A. (1973). Li Po and Tu Fu. NY: Penguin Books.
Creel, H.G. (1951). Chinese thought from Confucius to Mao Tse-tung. Chicago:
University of Chicago Press.
Darwin. C. (1985). The origin of species. NY: Penguin Books.
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Debary, W. (1964). Sources of Chinese tradition. NY: Columbia University Press.
Demberger, R.F. (Ed). (1991). The Chinese: Adapting the past, facing the future.
Ann Arbor: Center for Chinese Studies.
Eastman, L. (1988). Family fields and ancestors. NY: Oxford University Press.
Ebrey, P.B. (Ed). (1993). Chinese civilization: A sourcebook. NY: Free Press.
Evans, R. (1994). Deng Xiaoping and the making of modem China. NY: Viking
Books.
Fairbank, J.K. (1987). The China watch. Cambridge: Harvard University Press.
Fingarett, H. (1972) Confucius—the secular as sacred. IL: Harper Row Books.
Friedman, E., Pickowizc, P. and Selden, M. (1991). Chinese village, socialist
state. New Haven: Yale University Press.
Fu, S. (1983). Six records of a floating life (L. Pratt, Trans.). NY: Penguin
Books.
Gasster, M. (1985). The struggle to modernize, 2nd ed. NY: McGraw-Hill.
Gemet, J. (1962). Daily life in China on the eve of the Mongol invasion. CA:
Stanford University Press.
Gulik, R. (1976). Celebrated cases of Fudge Dee. NY: Dover Publications.
Herodotus. (1989). The history (D. Grene, Trans.). Chicago: University of
Chicago Press.
Hesiod. (1977). The works and days: Theogonv (S. Lombardo, Trans.). Michigan:
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University of Michigan Press.
Honig, E. (1986). Sisters and strangers. CA: Stanford University Press.
Honig, E. and Hershatter, G. (1988). Personal voices. CA: Stanford University
Press.
Hucker, C. (1978). China to 1850. CA: Stanford University Press.
Johnson, K.A. (1985). Women, the family, and peasant revolution. Chicago:
University of Chicago Press.
Kenneth, D. (1993). Taoist ritual and popular cults of southeast China. Princeton:
Princeton University Press.
Laozi. (1935). A source book in Chinese philosophy. CA: Goddard Books.
Lau, J.S.M. and Howard G. (Eds). (1995). The Columbia anthology of modem
Chinese literature. NY: Columbia University Press.
Li, Y. (1992). Chinese women through Chinese eves. M.E. Sharpe.
Link, P., Madsen, R., and Pickowitz, P.G. (1989). Unofficial China: Popular
culture and thought in the People's Republic of China. Boulder: Westview
Press.
Lucretius (1995). On the nature of things (A.M. Esolen, Trans.). Baltimore: Johns
Hopkins Press.
Lull, J. (1991). China turned on: Television, reform, and resistance. NY:
Routledge.
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Mencius. (1970). The works of Mencius. NY: Dover Publications.
Mencius. (1984). Mencius (D.C. Lau, Trans.). Philadelphia: Coronet Books.
Meskill, J.T. (1973). An introduction to Chinese civilization. MA: Heath &
Company.
Miyazahi, I. (1981). China's examination hell. New Haven: Yale University
Press.
Morton, W.S. (1995). China: Its history and culture. NY: Doubleday.
Potter, S. (1989). China's peasants: Anthropology of a revolution. NY: Cambridge
University Press.
Pye, L. (1991). China: An introduction. NY: Harper Collins.
Ropp, P.S. (Ed.) (1990). Heritage of China: Contemporary perspectives on
Chinese civilization. Berkeley: University of California Press.
Shanor, D. and Shanor, C. (1995). China today. NY: St. Martin's Press.
Shirokauer, C. (1989). A brief History of Chinese and Japanese civilizations. FL:
Harcourt Brace.
Snow, E. (1989). Red star over China. NY: Grove Atlantic, Incorporated.
Spence, J.D. (1988). Search for modem China. NY: W.W. Norton & Company
Incorporated.
Su, X. (1991). Deathsong of the river. NY: Cornell East Asia Program.
Szuma, C. (1979). Selections from records of the historian (H. & G. Yang,
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Trans.). Peking: Foreign Languages Press.
Tan, A. (1989). The joy luck club. NY: Putnam Publishing Group.
Teng, S. (1954). China's response to the West. NY: Atheneum.
Thomspon, L. (1989). Chinese religion. CA: Wadsworth Publishing.
Washaw. (1994). China emerges. CA: Diablo Press.
Zhang, X. 1953). The dreams of our generation (E.M. Gunn, Trans.). NY
Cornell East Asia Program.
Zhu, H. (1991). The serenity of whiteness. NY: Ballantine Books.
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Abstract

The purpose of this study was to examine the content presented in the
Chinese culture courses offered in the colleges and universities in the United
States and Canada. The scope of study was the 83 colleges and universities that
have Chinese programs.
A questionnaire was created as the tool to solicit information. Before the
questionnaire was finally revised, a jury of experts was chosen and their opinions
and suggestions were taken to improve the questionnaire. Then, a pilot study
was conducted with the refined questionnaire sent to 14 ESOL teachers of Anne
Arundel County Public Schools. The feedback of these teachers was used to
improve the questionnaire before it was officially sent.
After the questionnaire was sent to the instructors of Chinese culture
courses in November, 1995, follow-up post cards were sent to increase the
respondents. A total of 33 responses was received and used in data analysis.
It appears that the current content of Chinese culture courses has focused
on traditional China and current China, but emphasized traditional China more
than any other periods in Chinese history. Among the major issues, ideological
changes in China and economic changes, Western influences on Chinese culture
and Chinese current events received great interest. The common themes in the
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Chinese culture courses were Chinese history, literature and philosophy,
knowledge of traditional Chinese society, and knowledge of modem China. The
instructors were trained and prepared in various ways. Textbooks, videos and
films were the most popular materials employed in teaching.
Possible interpretations for the results are presented in the discussion
chapter. China's long classical tradition, the ideological antagonism, the political
atmosphere, the cutoff of China for many years, and the availability of teaching
materials were considered as major factors influencing the current contents of
Chinese culture courses. Recommendations were made and a model provided to
improve the teaching of Chinese culture.
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(1996) West Virginia University, Morgantown, WV

Professional English Faculty (1981 - 1984)
Experience Department of Foreign Languages, Sichuan Teachers' University
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